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AESTRACT ' ) 

This guide for teachers of Spanish outlines course 
objectives and general educational goals. Contents include 
^information on *(1) philosophy and long-range goals^ (2) student 
" recruitiient^ (3) program counseling^ (4) English in the classroom, 
(5) grainniar^ (6) articulation, (7) independent study, (B) giduping 
for Gtudent-centered work, (9) reading in the second^year class, (10) 
suggestions for out-of-class activities, (11) rapport building, (12) 
use of electronic classroomsp (13) evaluation of student performance, 
(14) some "do's" and "don'ts" in testing, (15) suggestions on how to 
use a film, (16) accountability and foreign langiiage teaching, (17) 
progressive developmerit of the. four skills^ (18) flow chart of 
Spanish courses, (^f9) suggested content for quarter courses, (2Q) 
materials, resources, and equipment for each Spanish classroom and 
department, (21) teaching methods for use with "Entender y Hablar" 
and "En las Americas", (22) specific course^ outlines, and (23) 
cultural education. Appendixes contain suggestions for resource 
materials, (RL) 
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Foreword 



Guides have become a requirement iji the fJcld of oducatioiK Homo 
^fould say '^a necesMry cviin as they spend aftcnioonB and workshop hours 
putting them together. Yet few teachi^rs would deny thoir value in 
moments of crisis* 

Student, to teacher- '^Do wg have to repeat ho much?'» Can^t we 
just i^cad it ill the book?'' 

New teacher to colleague r "Can you orient me to what you arc 
trying to do iji the departmont? " 

Teacher to another teacher- 'nvliat is a good way to present . . 

Parent to principali ^^Wiy is it that my son hasn«t even opened 
his Spanish book in class these first weeks of school?^' 

Superintendent to coordijiatcri "We already have installed one 
lab in that school. Is it so necessary that wo purchase another?" 

^Public to school boardi "Wj-ll our children be able to progress 
when they have transferred from another school?" 

These are real questions to be answered. Through our guide we have 
joined together in force to offer the best solutions we can through unit-- 
ed thijikiiig. We have attempted to foresee the needs of our students, not 
just for those initial weeks, but for a sequential program of leamiiig, 
articulated from quarter to quarter and geared to allow for iiidividual' 
interest and development along *the continuum. 

This guide means a gre^t deal to the oneE of us who. have worked on 
it ^trying to include basic objectives, helpful methods, and resources, 
but in this final form it will be as dead as a stone Confederate monument 
if all of us leave it on the pedestal, an historic volume to look upon 
with pride without applyijig its principles. 

Perhaps the question we should ask ourselves is thisi "Shall we 
utilise this guide for what it is worth and be ready to offer even 
better ideas which glean from experience between now and the next 
revision time?" Such an approach., would benefit us all. Indeed- we cannot 
consider these guidelines as "the way to^ teach Spanish'^ They represent 
a general orientation to our task] but we. expect to improve as much 8s 
our students through repetition, recombination and free axpression! 
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Foreip Language Teaching In Atlanta 



A • philosophy and Lon^- Ranflc Ooals 

Tl study of foroi^ language has a vital contribution to makt- iri 
the q^ucatlon of today »s youth. The long-range goals of forci^ lan- 
guage teaching in Atlanta am as follows * 

To enable tl\e student i 

1. to comprehisnd aurally new arrangements of familiar material when 
spoken at normal tempo and with normal intonation and rhythm. 

2. to reorganize familiar vocaBulary and grammatical forms and to 
apply them to new situations using pronunciation and intonation 
in a manner acceptable to a native speaker. 

3. to read for direct comprehension without constant recourse to a 
bilingual vocabulaiy list, 

4t to express his ideas in wrltijig without conscious reference to 
English* 

i 

5, to apply spontaneously the language skills ho has learned to 
new situations* 

6* to understand the nature of' language and that there are certain 
relationships between English and the forei^ language. 

7. to appreciate the foreign culture for its own merits rather than 
from the standpoijit of Anglo-American culture. 

8* To recognise the uriiTersality of human experience. 

9* to gaiii cultural and aesthetic insists for individual growth. 



10. 



to evaluate our country ^s relatior^shlps with Spanish^speaking 
nations and to consider om^ mutual inter-4ependonce* 



B# Who Should Study a Forei^ Languaffe ? 

1. The opportunity to study a foreipi language should be open^ to all 
students. Goals should be broad enou^ to allow students of dlf- 
fering abilities and interests to move toward their potential in 
this area,. With such scope available^ then all students can 
' sijicerely be encoiiragfjd. to gain the proflt'and enjoyment from 

learning another language regardless of their TOcational aspira- 
tionsi moveover^ unlike the college bound student, the terminal 
student may never have the chance for 'such an experience again. 
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Foreign Language Teachins in Atlanta (coiitijuaul) 



2. Any student can be attracted to the foreign lantfua«o curi-jculuin 

"whon it is imdcrstood that evaluation will focuH oji ijidividual 
effort toward roasonablo aljiis rather than on some .sunplo, tMchvr 
established standard of achievement, 

3. Eveiy student can achieve fiomc degree of muccohk in foreiyn 
language study. The fact that ho has learned to understand and 

• speak English is a definito empirical indication. Wu toacherh 
may need to emphasize positively the progi'ess made, rcmijidina 
students that their mother tongue was not mastered overnieht! 
OpportuniticH to use what has been learned -will provide a^growinH 
sense of accomplishinont for each individual as well as motivation 
to continue learning. Since "success breeds success," we shalJ 
need to show approval and pride In what has been learned rather 
than permit students to become frustrated an defeated by all they 
still have not mastered,- 

0. How Long Should a Language Be Studied 

1. Length of study seems to be the chief determiner of competency 
in forei^ language learning. Therefore, all students should 
be encouraged to take a longer sequence in one foreign language 
instead of dividing their time between two. Those with FUSS 
ejcperience should be counseled to continue the same foreign 
language in secondary school to reap greater gains from the 

early beginning, " , , 

2, The higli school department's first objective should be to 
provide a lujjilmujn of four sequential years of study in at least 
one foreipi language. . 

The Place of English in the . Foreign Language Classroom ■ 

1. If the language objectives listed •. , accepted as valid goals, 
then it must follow that most of the ijistructlon be- iji the 
foreign' language. As little English as possible will be used, 
In the beginning courses, and, as a general rule, none iji the' 
advanced courses, 

. 2. Clarity and efficiency may at times require the use o.f English, 

especially for test instructions. English would undoubtedly he •• 
needed in discussions related to the nature of language learnljigi 
these brief sessions would probably be completed i^ the opening*' 
weeks of Level i and could be arranged for the end of periods 
so a§ not to break into the "cultural island" being established 
, ■ in the class. Although the presentation of cultural information 
in the foreipi language is preferable, when possible, a realistic 
decision must be made in this regard. 
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Foreign Language Teachijig in Atlanta ' (continued) « 

E. The Place of Grammar in Forei^ Language'3!eachin^ 

The objectives listed previously call for the ability to conununi» " 
cate m the language rather than the acquisition, of knowledge about 
the languago. Gramniatical generalizations are thought of as a means 
to an end rather than as being impoi'tant in and of themselves. Ac- 
cordingly, a pupil's progress in the language must be evaluated in 
acoordance with his ability to understand, speak, read, and write 
■ it rather than by his ability to talk about its .structure in English. 
A' rule of thumb would be this " Teach QnJ.y that graminar which is ^ 
necessary^j do not assume that everything is. " 



Articulation 



Our forei©! language professional bulletins constantly 'stress the 
importance of sequential study, recommending strongly a full four^yoar 
; program Ui the socondary school, extension dowiiward into seventh and 
eighth grades as soon as feasible, and Initiation of FLES to take advan- 
tage of the young child's flexible speech organs and adeptness at miiiicry 
Then on top of this follows the admonition that the total language program 
must be well articulated! Most of our journals stop there to leave us' 
teachers vith the problems of development and coordination. 

We have made sipiificant progress in the Atlanta City System hi the 
area of lengthening the f gi-eiffi language sequence. , Various high schools " 
already have a -four-year proiram with sftme fifth and sLxth-year study 
available to students who began learning language iri lower grades. It 
is hoped that such offerings can be increased to provide Atlanta children 
with the greatest advantages possible. While this growth continues, how- 
ever, all teachers need to tackle the very practical issues of articulation 
on order to assure the benefits that long sequence programming can provide. 

The blanket statement "Take the student from where he is" may sound 
like an over-simplification of the articulation problems nevertheless, 
that procedure is precisely what each teacher must attempt to fpllow. The 
same c jj-cumstance applies even to first^year pupils. Regardless of what 
grade the beginnrlng point ■may be, no group of students is homogeous as to 
abilities, interests, or motivation! The teacher, then, cannot outline 
a single course of study to which students will fit] the tailoring must 
be in the other directioni the course needs to be fashioned to fit the 
students. 

How IS such possible with ve ry heter ogeneous grouping? The ^ro^am 

is even more complicated by the long sequence which brings together young 
people in varying stages of linguistic development. Perhaps the major 
saving grace is for., the teaeher to recognize before he imitates his 
efforts that he will obviously have no more etualised group at the end of 
the quarter than at" the start. In fact, if he has succeeded in reaching 
a common plateau, then indeed he has fa.iled beaause to do so, he would 
definitely have pressed some children beyond their limit or would have 
slowed progress for others! Again, we need to remind ourselves that 
these conditions hold true in f irst=year classes as well as third or 
fourth year. 
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Artie uiatioil (continued) 



The nccGssary uiidcrtakLng is to iiidiYidualise the linarning pracess 
as much as. possible. What dooy that procodui^e ijivolvc? It mean fjjidiiig 
different approaches to cortajji aspects of lessonn and allowing added timo 
to try- these with some students whjlc others move into broader usage of 
what they iGarncd faster^ It mean^i lettijig those who have caught on to 
some facets of tho lesson help classmates in groups while you assist others 
in solving thedr difficulties or advancing their endeavors. It means 
evaluating on uasic objectives and at the same time allowdjig those who are 
ready to do so to .extend themselves into levels of work which some students 
will not even attempt during the quarter, It means providing many open- 
ended experiences^ where performance is possible for all^ but, not 
expecting all to reach the same depth. 

Impossible? Not at all! Class practice promptly shows who can do 
what and when. We teachers are quick to diagnosei we need thereafter to 
take a few horizontal steps before we ask for another move in the vertical 
direction. Learning a language is not a straight-line operation any%my. ' 
The time to use what has been learned is more sigiiif xcant than crammajig 
in the next tense^ structiire^ or vocabulary, regardless of ability to 
absorb more, 



Such a system provides articulationi this is articulation of the 
program for the student* As he moves to the next level^ his teacher can 
help by passing along notations of what he can presently accomplish in " 
language usage and what he has attempted instead of a single grade average, 
Intra^epartmental discussion can be advantageous in orienting for another 
yearns study. The student himself should be aware of his progress In 
accomplishing objectives and encouraged to assist the next teacher in 
quickly adapting to his needs. Why not? Whose business is it "if it ia not 
his oWTiI This Ijidividual responsibility for learning is exactly what we 
^want_te^^d^irali5p*__ ^ 
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Independent Study 

■3 

■ Independent study programs Lasting a quarter or more may bo arran^^od 
lor a student who find, himself unable to schedule one of the regular 
couraes. Although it .ould be preferable if at all possible to have the ^ " 

causo'hil'r'h'f""" "^^'"^1 ^ rather than 

cause hu, to have a gap „ his language study when he would like to contl^u.e 

^aL cnance :f if ^'"^ would allo^ ' 

mawtenance ot language contact plus use of skills in a profitable way. 

th. n^;?^^*'^^' aptituda., and achievement level of the student as well a. 
lar.f^^V^^'''' situation existing in the school need to bo considered 
"udy I^! ''"f and atudent to arrive at a plan for independent 
aJ^?;hnf^T ^ the quarter will be essential- the.e 

rjhafS^ t stated precisely in writing, more or less like a contract, 
Be mad' ^nd ^ f ^ '^"^ ^^at, is expected, how progress checks will 

hfi made, and what form fi^al evaluation of his endeavors will take. 

thar w*^^f Pl^""ini should be given' especially to activities 
that would provide opportunities to maintain and to improve listening ' 
and speaking skalls. The student should not be closeted in some nook 
with books,, paper' and pencil. Although Rortions of his t^jne may 
necessarily require individual effort in this manner he should have ■ ' 

built into^the coarse occasions for interaction with other young people 
and with the teacher. ^ & p->- 

Several proposals for independent study which offer potential in 
all language skills are listed here for consideration. These may arouse ' 
interest or stimulate development of even more ideas on the part of both 
teacher and student for a valuable independent study proirami 

tutorlng_for^tudents |ron^lejs advanced classes in the ' 

school, ^ ' ; — — ^^ -^^ — z--^- 



r 

Serving as group leader and teacher^ aide for more individualized 
activities in a less advanced class. 



3. Assistljig a Fms teacher and learning to direct parts of the lessons* 

4. Providing seventh-grade students in a school when there is no FUSS • 
program, with an Introduction to foreign language learning activities. 

#ror help m arrangijig activities, call the foreign language coordinator 
or the foreign language utilisation teacher at WETV. 
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Indapendent Study (contiiiued) 



mtert?? "Jf f des, game adaptations, and other Instructional 

materxals, then tryxng them out with less advanced language students. ' 

Sihol LT^'i capsules and map studies and present- 

^ ing them at regular intervals to a less advanced class. ' 

. Such "quest.! type activities could serve to motivate a student to ' 
develop his language abilities as he feels responsibility to others 
. ^ the commuiixcative skills. The multidirectional endeavors may indeed 
St d t satisfaction beyond the completed plan of 



Grouping for Student ^Centered l-hrk 



^ l^f^^^ are humouroualy accused of being the most talkative creat-rr-^ 

r J^r^h truth in that statement prevails to cause us sLe Tanc"irn 

SeS^i It'fh— ^^l' notconnidartd the beet ; procdu^: for 1 Sn? 

dlf^^^H n H n'^^'f ^ the^amount of -time wo ourselves aarmr^^f 

m discussion while student^^main silent. We can note the interaction 
readily enough by spot rerfgr^ a claes session, from time- to time S 
^^ti h"? repetition and question-answer responseVour 

methodology is geared to t..-,ae. But. mil we find opportunities when stu- 
dents .speak without, the direct stimuli from their teacher^ These wL't 

^^JP-Jf ^ 5f in Spanish, unless we arrange class activities to 

provide time and flexibility. - - 

t.«.>.^"" lacldng the ideal, individualized study packets or work imits 
teachers .an schedule 10 to 15 minute slots several times per week to 
SsSV Thf groups of two, three, four or more on small ^ 

tasks J. The change of pace and the focus on student-centered activities 
prove to be tremendous motivation factors in themselves. In addition to" 
other values of the assignments. The latter can =entail 'great variety 
■^udtpd Vn horizontal learning, chances to apply what has been 

stuQied in original recombinations or chances to strengthen skills. 
Perhaps the finest rationale of all for group work is that the lockstep ' 
ilvf som^th?^! eye^one does the same activity at.^once. Then students 
.have something different to share with collekgues, though all wer« 
together m the same class, ■ 

Sld.ts-come to mind as a splendid group project. Writing scripts 
planning props or staging,. and review of language with appropriate 

islre^end-v ^ ^fi^ playletsj student interaction 

IS tremendous Although at times it may be fun to have everybody fcartici^ 
pating in skits, we teachers may often find it more appealing to have "" 
different _ types of activities funning ■simultaneously, some for later class 
presentation, some for individ'ual improvement. ' ' - - . - 



" For most activities the teacher will need to designate the groups 
according to the type of- assignment. In some cases only one or two 
groups would be working apart while the teacher would continue to 
practice with the„ remainder of the class. Although bright students 
may need more opportunities to perform individualized tasl<s, all 
should be provided numerous occasions for the different kinds of 
activitlasi weaker students should not constantly be doing remedial 
shores since they perhaps need the motivation of variety beyond the 
others. As often as possible, these slower students should be mixed 
m groups containing one or more keen individuals who then can serve 
peer helpers. The teacher would vary groupings for each activity. 
This would produce- greater student Interaction in general and avoid 
establishment of cliques . 



Grouping for Student-Cent^ered Work (continued) 



While one group is preparing' a skit,, others might be involved in 
activities like theses 

1, Designing and preparing materials for a bulletin board on 
a cultural aspect/ complete with Spanish captions (Levels 
IIj IV) I preparing a bulletin board on the ne>rt dialog 

(I). 

2, Preparing a short narrative in Spanish ut ill zing past 
"dictionai^-page items to read to the class for- compre- 
hension and vocabulary review,. This could bg read 
completely first and then reread with blanks for members 
of the class to supply the key v/ords* (ll) 

3, Reviewing verb foms orally in short sentences when cued 
^ by changing subjects. One who excels In this^ or an 
° A-contract^ atudent/ might serve as leader. This peer 

teaching might be ^ used as , preparatory for a test or for 
a quick drill presentation for the class. Other structural 
Items might be substituted as needed, (I, II) 

4, Drawing up a dialog in English on a topic of class interest 
which is not covered in the book^ having the teacher supply 
the Spanish^ and then learning the parts for class presenta= 
tlon with props, (End of 1) This would be a v/elcomed 

^opportunity for pupils who think the book^s dialogs are not 
relevant enough for their taste, _ , - 

5, Preparing a resumg of a selection and answering oral 
questions on it sb that the whole class will not need to 
read that particular .selection. A practice of any new 
words should also be. given, (ll) 

6, Making out a practice test for use by the class on recently 
studied material., (I^ .11) 

7, Writing a recombination narrative for comprehension review 
or reading by the clasB. (I^ II) ^ 

8* Revie;^^ a reading selection by rewriting its key elements 
in dialog fora for class presentation, (II) 

9* Leamlng dialog lines. (l)^ A lead student can assiit by 
peer teaching of others who need extra practice. 



Grouping for SLuden^'-Cent.ered Work (continued ) 

10. Practicing with a tape -under the guidance of the teacher *or 
a lead' student . (1^11) - - ' 

11. _ Traniforming a dialog^.dnto a narrative, (I, II) 

12. Preparing a group discussion of a reading selection so thai 
the class v.dll not .hegd to read it, hut asking general 
qut^stions to the class afteraards for reviev; of key points. '(TI) 

13* Heruonalizing conversation with the teacher on a theme recently 
studjed. (Ijll^ III,. IV) This session my pro^/ide one of the 
best occasions for free ^conmienting in more than a single states 
• ment ^ aspecially if. questions reinain open-minded. 

14* Listening to. a taped, story on talk and" practicing maldng notes 
in Spanish , ^ (II , III^ IV) This can be follov/ed by group dis- 
cussion or suimnaT^' through use of notes, 

15, Viev;ing a filinatrlp v/ith coordinated tape* (ll^ Ilf^ IV) 

16, Tald.ng a practice comprehension te^st from a tape, (l^II^III^IV)" 
Other tyipem of 'practice tests' could be substituted as needed; 
the material ndght be presented on a handout instead of on .tape. 

17^* Listening to taped music typical of some region. A brief 
coimnentarj^ on the cornposer or selections might be provided 
also on tape or on a handout. (1,11,111^17) 

18/ Loold.ng at a series of one artistes pictures and hearing 
a taped commentary* (I'^II^IIIj; 



19. Vievfing a short filjnstrip (possibly from the series ^ Familia 
Femlndes ) and preparing a suitable dialog. This cDuid then 

be presen4ed to the class, (ijlljIII^IVj depending on selection' ^ 
potential difficulty) ' . ' . 

20, Preparing a culture capsule- with visual aids which can be offered 
to the ciass. (II, III, IV) 

21 . • Making visuiJ. representeitions to accompany Spanish ijroverbs for 

display. (I, II, III, IV) ' " ' 

22, Drawing a city plan, with a plaza In the mi.ddlej to be used in 
teaching directions and working out a aample aet of directions 
to initiate the class praQtice, Cl? II) 
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Grouping for Student^CeTitered Work 



23. Reading aloiid the roles from a short play, (III, IV ) 

24. Working up a group discussion on some custom or traditional observance 
. for class presentavion. Comparisons and oontrasts v/ith muT vmy of 

^ life might also be identified. (II,III,1V) 

25. Preparingand taping a newscast based on current events in the Hispanic 
world, (III, IV)- This could be played in various classes or heard by 
groups. 

26* Investigating the political leadership in the Spjanlsh-spealdng world 
through current nev;s nmgazines to provide a brief oral report' (III 
IV) ^ \ ' . " ■ 

27, Preparing»a series of cormriercials' with pictures of pr-oducts . 
IV) to be armounced individually during coming lessons as 'the teacher 
changes from one activity to another. .This can provide great humor ^ 
for the whole class, ' 

28, Drawing up a set of items for the class to use in a gamei for 
exampltij baseball^ twenty questions , Is^at^s My Line? or VJho am I? 
*(II, III, IV) ■ ' ^ 

29, Fomulating a scene^ given a*collection of objects wHlch suggest a 
theme. (l^II^III^,IV) This can be related to the class with the 
visual cues or dr&matiaed in dialog form, 

30, Playing Spanish Scrabble^ Bingo, ^ or dominoes. (1, II, III ^ IV) 

31, (For a musically talented group) Rehoarsing and taping a medley 
of songs with accompaniment for class enjoyment,. 

32, (For students interested in dancing — two or three couples). Learning 
the basic steps to a popular l^tin American dance and rehearsing them 
with a. record in ,'rder to demonstrate the steps for the class, 

33* Preparing "sales pitches^' to ^Umll** certain items to the class, 

describing the articles / their uses^ their values to the "purchasesV*^ 
and their cost. " ■ 

'Obviously^ such a list could be infinite in the hands of an imagina- 
tive teacher. Each of these items also has the potential of great variety 
in actual subject matter and approach by students* few v/ould turn out to 
be alike even if all groups did them. This very fact of difference adds 
spice to the activity^ allowing for individual pride in sharing something, 
of sell vdth the ^oup^ and/or class. 



Particular Problem; - Readirig in the Second^Year Class 



After the liyely^ actixre, varied first-year foreign language course, 
why does second year often become the drop-out trap? One of tho major 
reasons may be over emphasis on reading. Teachers sea the mass of material 
avai'lable and seem to feel inpelled to plow through all of it. No cri-me 
^ould be committed if some of the selecr.lons happened to.be omitted! After 
all^ reading is supposed to receiw only approximately 30% of ^ the time 
with 30)^ used for oral v/ork^ 30^ foV listening comprehension, and 10?; for 
writing, ■ ' • 

■ f ■ \_ 

Adherence to this tme arrangement in itself can reduce the danger 
of too much sameness of class activity. In the past some teachers have ' 
dedicated wholt^ p^^lods to reading (exercises,) excusing this by considering 
questions ^and answers as elements of hearing and spealdng too, 7 No matter' 
how interesting the reading selections , /this same fomat can. ^y evoke . y 
boredom* Variety .of treatment must >e, utilized or some of the reading ' 
will simply have to be slipped in favor of other aGtlvities, 

Foremost to be remembered is the fact. that readijig at this level 
should not be content oriented^ but should be comprehension sHll . 
oriented. The. infomation may be both interesting and appealingi^ however^ 
but for the student^ to remember the details is insignificajit compared 
with his developing the slill of reading for general understanding. 

Follovfing up each reading selection with questions can be deadly. 
VJhy not offer variations? ' ■ 

4 

1. The teacher might call out a question and have the students 
read silently to find the answer. Then the student who finds ^ 
the ansvrer asks, the next 'question. 

2. .Groups might^read different selections and offer short" suirmiarles 
orally for the class, 

3. (From ^n assigned narrative) A group might devise, a dialog for ' 
class^ presentation* ^ . 

- 4. Groups might read different selections. Two teams might be 

. named with a representative from each group. The teacher could 
ask a series of simple questions^ sJdpping from selection to 
selection, A team member who read the particular selection 
would answeri If he failed to do so within the time limit ^ one 
, in the audience who read that selection cculd respond ^ giving 
a half»point credit to the teajn of his choice, 

5. Pairs of groups ndght read a selection j one group getting 

dovm its own questions to ask the other^ which v/ould attempt 
to anticipate possible qjuestions and prepare for them. Roles ^ 
could then be reversed with a second selection. 
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particular Problems Reading iji the Second^Year Glass (contl^iued) 

6. The teacher or a student could call out key words from a 
selection read by the clasSj having individuals make 
comments about the words as related to the piece^ thereby 

' together giving a short oral review/ of the major points, 

7. Two groups might read separate selections while the teacher 
and class deal with another antivity or reading selection. 
Then each group would present its material to the class in 
the following wayi 

1. each member would give a 3 or 4 -sentence sununary of 

his segment^ . > * 

2s the class would skim that portion^ 

3. the group member would repeat his paraphrase^ 

4. a class member could then add a comment if he felt 
something important was omitted^ 

5* and then the other portions would be handled similarly 
one by one, 

8. Perhaps more valuable would be the use of gome of the readiiis 
ideas or themes out of their context to inspire related but^ - 
more personaliied oral work or written work. This horizontal 
technique mi^t also Include comprehension practices prepared 
by the teacher or preferably by certain pupils. Such 2-to-3 
minute talks would allow for varying opinions or parallel 
experiences J all more, appealing because of the acquaintance . 
with the live speaker, * 

Reading^, yes! But to develop comprehension skills and as' 
a source for variety^ not i^or content as an end in itself. 
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Suggestions for Out-of-Class Act i vit ie s 



1. Encourage students to bring iji rcalia. Be sure to display their 
goodies and comment favorably on them during their class period I 

2. Assipi miiiijiial, but precise, homework lessons to ' lower-level classes. 
Do not ask students to do work that can better be handled in class. 

Do follow up in class the next day with activity based on any assign- • 
ment. Do have extra short practices diffoed and available on various' 
problem areas for those who request them or for whom you suggest their- 
benefit. This procedure provides for more individual is od help. (If 
you maintain a copy with answers, students can then check their o^-n 
work.) ^' ■ 

3. Schedule gi^oups to preparo bulletin boards on advanced units so that, 
students can participate. in keeping their rogm attractive and varied, 
a foreign language T'cultural island, " = ^ 

4. Maintain a section of a bulletin board for ne^^spaper clippings, recipes, 
cartoons, etc, related ^to the foreign language world* ^ ^ 

5* Prepare with students special displays and observahces for Foreipi 
Language Week and/or Pan American Day to draw attentioh of the whole 
student body to the language program, 

6. Hold periodical Spanish club meetljigs to develop student leadership 
and cooperation through preparation of informal, colorful programs 

^ to appeal to all. If possible, separate; students into a Spanish I 
- club and an advanced-ley el club so that the latter can have most of 
its activities in the languagei also you can mvitc members of each 
group to present a highlight from their meeting at the other's 
session from time to time, . ' * 

7. ^ Arrange field trips for classes or club jnembers^ to dine at a 

Spanish restaurant^ to attend a cultural event, to visit a locale 
about which they can convGrse in the language, etc, 

8. Set up a tape exchange with a forei^ language class in another ' 
city to stijnulate interest in shared activities and student 
performance* 
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S uggestions for Out^ffClass. Activities (continued) 

9. Establish pen pals for IntGrested students \^ho can then keep the 
class posted on their correspondence, ^ 

■10* Have students Vsrork on special projects of their own choosing 

(perhaps from a basic list of suggestions you proyide plus their 
additions) which could be presented to the class at intervals 
durijig the year* - • 



* 




. , ' Rapport Building 

i 

Every year teachers have some classes that seem to work t 
bc,tter than others. 

"Third period Just makes my day,"" one r^i say, or another, "sixth 
period IS such a let-dowti after my wonderful . fj fth^periort group." 

What accouiits for this variation? sWc the ccacher is the same 
and the subject matter is similar, our ans^.cr gcoms to be the studentsj ' 
they make -the difference. Each student tends to play his o™ roll: in 
building class rapport. This harmonious relationship in learning is more 
than basic, discipliiic and controlj iii fact, mil ess we consider those two 
terms in the .liglit of students' selfMiisclplliie and self control, they 
hardly fit the concept of rapport. 

Can teachers really do anything to foSter rapport, or is it some- 
thing elusive v,fhich may or mffy not srow? An analysis of that wondorful . 
third or fifth-poriod class may give clues. Probably present are con- ' 
ditipns like this; , . . 

1. Each student feels iiacopiisfid and appreciated by the others. 
The. teacher may have arranged the class in a horseshoe seating 
desipi or a semicircle so that everyone .can see and hear others 
with ease, " „ 

2. Students are equally, free to ask questions, supply answers, or 
express individual bpiaiions. Thc'teacher has turned to each for 
comment at regular intervals, thereby showing sincere interest ■ 
in everyone's pkrticipation,. not just in his own role as' leader. 

3. Answers vary at tijnes with individuals so that each feels that 
he is really adding something to the class. The teacher asks 
open-ended questions whenever possible to strengthen this aspect. • 

4. Humor and originality are rewarded with laughtei' and commendation. 
The teacher •supplies his own share of both, approva], which elicits 
nioi'e. 



Mistakes are not deflating, but are considered trouble spots for 
added class attention. The teacher permits the whole class to 
participate in reviewing error correctlbn, thereby relieving the 
individual making the mistake from feeling that he alone does not 
know. This face-saving technique reduces embarrassment and>,allows 
concentration to focus on learning. ■ 
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Rapport Building (contiiiued) 



6. Students understand why they are doiiig certain practices or 
activities and what benefits they are aiming to gain. The 
teacher identifies the objectives, helping the students in 
the self-evaluation process. He provides additional tdjne^ 
materials, and aid to encourage the students to reach these 
objectives for themselves, . 

7- A spirit of helpful fellowship exists. The teacher arranges time 
within the period for pairs or groups to work together, to help 
each other^ and to enjoy shared efforts* By removing hijnself 
from the dominant position^ th^ teacher allows the students to 
bear part of the responsibility for successful endeavors, 

8. The room features different ^isplays^. representing the material 
beiiig studied and the contributions by students^ giving the class 
a feeling of belonging. The teacher has various groups prepare 
bulletin boardj mobiles^ and table arrangements^ knowing that 
their efforts make this their classroom, . ■ 

9* - Students volunteer, shewing their 'interest and willinpiess to 
become involved. The teachfir knows his students as individuals 
and plans situations to produce their reactions as individuals* 

7.0, A feeling of anticipation hangs in the air, , The teacher always 
^ has at least one^ '»pink" activity in mind^ something to add sparkle . 
and color to the class session through a slightly different 
approach to learning^ a kirLd of "happening" to recall pleasantly 
after school. 

Such efforts can indeed create class rapport. Just as a smile is 
catching^ the teacher's awareness/of others and their need for identity 
can spread too^ Those forei^ language names become alive as interaction 
leads to acceptance of one another^ then providing greater deSire for 
communication, , ' ' \- -. - 



Use of Electronic ClBssrooms 
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.^^^^''T''"^^,^PP^^^ to a teacher more-than that of haviii^ all stu- 
dent, actively W.^lvod in learniiig. This condition does not exist ' 
^'^^^ y^'^ period Sine, see .inds turn o^f Spl, 

v.ndei as responses from certain classmates are awr.it ed. ■ Lab time 
J°--r'>^^^ proposition. Everybody gets i.to ^0 " ' 

K..h .tudont can Ustcn and respond every mi,u,te of the session. ■ 

bacln-nnrf'-f^"'''" ^f^^'^ ^^^Hable sine, the teacher can emplov- 
backvmrd buUdHip to aid in developins f ull-.,.entenco repetition can " 
pause to concentrate on difficult sounds, can slow the ;aco to :ch-ovc 
accuracy before liisisting fi^mlly on normal sp^ed. Kiis ti^e also" is 

w^^' i:. -^•-anl.g. However, after this in tiS 

woik 1.S done, the lab is the place for real learning, for gaininfi pro- 
per intonation and pronunciation. Extended additional chorar wo^ mav 
lead to ovcrconfidence and flubbi.e.s as voices 'blend burthe"^ ' 
demands articulate practice, heard in the individual' s' omi oars. 

rem.i^l '^'T «P^^°^ °" ^hat tape can 

cmai.^. constantly a good model while oven the 'best teacher will tir./ 
losing some of his .parkle, under the continui^^g endurance .test of 
repetition. The cue is then to shorten the teacher driUC and^cut on 
the tape. Segments can ;si^ply be replayed as needed.^ 

... H sometinms seem to resent the loss of a miiaute or two for 

s udents to get to their headsets. This is about as ridiculous as 
decidx^M to waU< five m;i.les to work, leaving a f ive-thousand-dollar 
car li, the .garage because openiiag the garage door is a lot of trouble. 
That exppsxve electronic equipment will suffer from disuse comparable 
to the car. The investment of school money for tecrinological aid must 
be used for the benefit of the childreni tot teachers think of as 
disruption of class routine with changes in desk arrangements may even 
be wholesome physical movement for young people who have already sat 
too long .ui classes I • 

Use of lab facilities should be planned evoiTday for 10 to' 20 miji- 
nutes _fer first and second^year classes. Advanced=level students will 
ncud lewer lab sessions since their pronimciation will require only" ' 

lablio" -^""f "^'^ be^provide^ use of the 

ian hnfnVin " ^ refresher in intonation' patterns. They also 

can benefit from comprehension checks done by various natlve-speakl^g 
voices J they need the experience ^ of heartog m.ny speakers, not just 
their teacher and classmates.- 

Atlanta schools ar« fortunate in havljig .electronic facilities 
available to every foreign language class for at least a part of each 
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Use of Electronic Classrooms (coatinucd) 



period. .Use of the equipmciit will be more extensive .if teachers set - 
up an automatic half -period shift , schediilG rather than make week-to^ 
week arrangements. Here is a simple timc plan^ for oxamplof 

Period 2 (10 ;30^1 1 *20) 



iOiSS Class A ill labj Class B in classroorTu 

Class B pupil givty lab tocher signal. 
Two classes exchange with students walking silently 
to the right to avoid confusion in the hall and 
entries, ' 
11:20 Class B iti :labj Class A U\ classroom. 

Since having the classroom session before lab is preferable^ the 
two teachers should rotate their half -period use of the lab at the 
middle of the quarter. The teacher with the lab first must prepare 
the day before the lab workj he may need to^use the opcnijig minutes 
^o refresh the students* memory too, . Half the period will not be 
used for lab work my\my. More than ibout 20 minutes may even be 
detrljTiental because liisuf f iGient tijiie would remain for other phases 
of the lesson and students would become weary sijice lab work is so 
intensive. No play or lackadaisical . attitude can be tolerated during 
the lab session* ' The importance of the period must be Impressed upon 
the ptirticipants* , * 

Wtiat is most essential is that the recorded material be an inte- 
gral part of the lesson. Preferably^ it should be an actual accompa'^ 
nljnent of the textbook. With extra channels on the console^ the 
teacher can p^^ovide the type of practice needed to individuals rather 
than force air to respond to the same tape. Playiiig the'same lesson 
to an entire class is failing to take advantage of the equipment !s 
potential for individualising instruction. Selection is made easier 
for. the teacher by the short cassette segments and tapes divided into 
smaller units. Generally^ students should not follow textbooks or 
other printed materials in the lab. When they do^ they tend to depend 
on their, ayes rather than their mrs. If the i^ecordings are not Veil 
arranged^ however^ sometimes referring to the text will be required, 
Bctra. preparation in class with difficult parts can remedy this situa^ 
tion. u 

The teacher must monitor student responses to evaluate^ to en^ 
courage^ to make corrections^ and to diagnose common errors for further 
emphasis in the classroom. If the mistake made is minor^ interruption 
may not be necessary since the student may correct himsolf.as the drill 
contlnues| besidesj the student would miss a portifm of the exercise 
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Use of Electronic Classrooms Ccontinucd) 

* a 

while being correctecf. The student ought to be cormtcd liimiodiotnly 
if contiiiuation would establish a bad fonii. 

Evaluatliag tii the lab everyday shoiad be ex-pecfted. Students work 
more consciontious Ly when they realise that their "effort s ore "aicTiif 
cant. Although one rcsponsy^is Itidccisive, the large .numbcT cenBidcrori 
throughout- tlie quarter can give an aecuratc appraisal of oral pdrfor- 
mance. This composite evaluation should be equated, with big tests 
because it reprcscnta a most important area of tho work. The" ma jor 
strength of ' the lab facility is that it allows all students to'spcak 
suiiultanoously many more times than would be possible in the re,cular 
classroom. Alt hough the teacher can mark only one person at a time, - 
as he becomes more adept iji the lab, he will find that he can hear and 
evaJuarc more responses in tho lab than he could possibly mnnage in 
the classroom. Grades, by the way;, should, bo considered from the 
"satisfactory" level pp or doim, not from perfect and do^vn, 

A seatijig chai't is necessaiT. This avoids confusion on entcrljig 
the electronic classroom. Students can then go promptly to their 
places and bcgdii without delay. The tear-licr should have his material 
marked and ready to put,on. the console so that work can begin immedi= 
ateiy. Effjcioncy on the teacher's part is conducive to proper pro- 
cedure. 

The scntiJig chart, If divided into blocks per pupil, can double 
for grading as well. ' The scale (somethiiig lil<e thisi O-superior,' 
I -good, 2~satisfactory, 3-poor, 4-unsatisf actory or no response) 
should be visible for rapid reference. If the teacher is neat, ho 
can probably use one chart for a month or moro. The basic outline can 
be m.im.:v graphed for all foreign language teachers- each can fill in 
names, etc. per class as siinjiicnt. Class sheets can be stapled together 
m the left-hand corner, foldeci left to right for convenience, and 
taken to tho lab with the teacher's manual .or text. They must not be 
lost! msturbanccs, or disciplitie problemsi, arc lessened by planned ■ 
ajTangement of seatiiig. Placliig girls, between boys or quiet pupils 
between rambunct:rous ones is a good idea. The arrangement need not be 
varied luiless the teacher feels th^t movlrig a student is a-'visablei lii 
such case, a simple reassignment should be made after class without 
fanfare, Siiice lab v.'ork is not designed for interact.lon of the stu- 
dents, they should not choose their seats in the lab. 

Actual testing in the lab is limit od. Multiple-choice comprehon- 
.sion'teats may be the best procedure. If test items are spaded prop- 
erly,, '.students can write short answers or fill in blanlcs. Totally 
oral tests are Ijnpossible witjjout recorders. At timos, howover, tho 
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Use of Electronic Classrooms (continued) 



teacher may want to utilise lab tljne for short individual convorsation 
tests. He can then assign a lead student to the console to monitor 
and assist (but not to grade!), thus pcxTiiitting the teacher to chat 
with individuais. With his questions already prepared in a listj the 
teacher can elicit an adequate nuir;bcr of responses froin a student 
withiii a niijiuto.or twoj during savoral suiccessive days he can arrange 
to do his oral testing of the whole class. 

Needless to say, all lab work should be done in the foreign lan-^ 
guagc. Materials taped by native speakers arc more suitable^ but 
special exercises to meet particular needs can be very advantageous 
even though recorded by a non-native. The main point to remember is 
that the lab serves best to perfect through drill the items already 
presented in the classroom. Completely ne\^ elements should not be 
offered in the lab. Students should know exactly what is expected 
of ihom in advance so that they will proceed to practice with confi- 
dence and to benefit fully from the time spent. 

Not to be forgotten either are the definite adyantages of the 
lab for the teacher. He can rest his voice and listen to evaluate 
thoughtfully his students^ oral propessl 
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Evaluation of Student Performance 



"If only we dldnit have to give gradesp! is the frustrated cry of 
many teachers. We know that some s^.udents will show up badly when compared 
with others m the class| then they will lose their sense of-iprido in what 
they have learned, beginniiig the dowiward journey to defeat. Our collea>nie-s 
in educational psychalogy bluntly tell us the grades are our most viciou? 
act. 

We attempt to improve iri what our schools still consider a necessary 
evil by being sure that we "test what we teach," that we avoid "throwinf; 
students curves" on tests. Even so, wo recogiiiae that some pupils cannot 
absorb or implement what has been presented at the same rate as. others- 
given -.ore time and practice, less pressure, they can achieve satisfactory 
results. 

How can we remedy this condition? Here are a few thoughts for con- 
sideration: 

1. Test less- evaluate morel "We can discover weataiesses and strengths 

if we provide ample oral practice in class. Since oral work is much^ 
faster than the written form, we can give far more extensive experi- 
ence with problem points before we attempt to grade performance. 

2. Many short is^ritten check-ups on specific items can help students 
identify for themselves what points they need to concentrate on 
more. Then testing for credit on these can be administered when 
both teacher and student feel readyj no rule prevents a teacher 
from allowing students to take minor tests at different times, 
and the grade book shows quickly which quizzes are still out- 
standing. More flexibility in schedulijig tests can provide seme 
students with the extra time to learnj they can feel more respon- 
sibility for the study because they have some choice in the matter. 
This procedure fits beautifully with the idea of performance 
objectives, our master outline which lets students know precisely 
what it is they are to learn. 

3. Why should we not revamp our testing system if we believe that it 
has been defeating to some dri the past? On the upper end of \the 

• pyramid, is there any reason why we can't allow better students 
who can manage anythijig we dish out to contract for their "A 'a" 
by submitting to more complex testing? , 
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Eyaluation of Student PGrformanee (continued) 

Agaiii^ our educatiorial psychologists remind us that challenge and 
CQmpetitiori (which should be competition agaijist one's own potential, 
not others) is rewarding only to those. who think they can succeed 
with it. Then we can let them make that choice for themselves 
throu^ contracting fot the more difficult assignments and. tests, 

4. Our tests at best meet only about *4 validity^ according to ex- 
perts ill tests and measurements. We simply do not have the time 
or the experience to become veiy precise in this area- more time 

is needed for teaching and we are not willing to use it cKcessiyoly 
for preparing scientific tests* Then knowing these things^ we should 
not overrate our testiiig program! For us tests should be mainly a way 
of diagiogtoi where we need to .strengthen our teaching. 

5. Our aim is to keep students moving forward. If our tests only shake 
students' confidence, making them believe that they have learned 
very little, then we would be better off not to give them at all. 
Everyone feels that he could help a student learn more of a forcipi 
language if the student returned for another year of it. Perhaps 
that fact should be foremost in our thinking so that we do not test 
people right out of the prograin. 

Some Do's and Donets in Testing 

1, Do let students know what types of items will be iiicluded on the test. 
Do give practice with samples in advance so that tudents can evaluate 
their own readiness, 

2, Do present instructions in English unless you are absolutely sure that 
everyone will understand j don't permit students to become up tight 
for fear of doing the wrong thingp ■ - 

3, Do provide many short item tests on different particular skills during 
the quarter, keeping the skills in proportion to your emphasis for 
the level, ' . . 

4* Don't give numerous full-period tests, but when you do, measure all 

foim skills and iiiclude something on culture too^ whenever appropriate* 
Do be sure such a test is a worthy, positive experience, meriting the 
valuable time it consumes, ' 

5. Don^t say lines like these* "Pay attention now! This is important 
because we are going to have it on the test," "All right, if you 
don't want to pay attention, we'll just have a test on this." 
Don't use tests to threaten. Dependence on tests and grades as 
motivation lessens the value of learnljig per se. 
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Some Do's and Don'ts in Testing (continued) 

6. Do bcgiii tests with the simplest items and i;raduaIU' proceed to 
the more difficult onet, 

7. Do test what has been taught, inclu'ding simple rccalf elements 
as well as roarrangemonts of prc-learned matorial. 

8. Du avoid tonguc-twistors and absurdities, but do deal with problem 
soiuids and .structures. 

9. m settms up multiple^hoicc items, do include at least one di^- 
tractor, two plausible but incorrect items, and only one, unam^' 
biguous right answer, 

10. Do present, when appropriate, a couple or so of examples of open- 
ended questions to allow for at least some individuality. 

U. Do help students to feel a sense of personal responsibility for 
their o\m work, ■ , . . 

12. And 40 smile and look relaxed! Don't transfer tension by appearina 
so dead serious, about your test! This won't be your last chance to 
provide a test or theirs to take one. 



Sufigestions on How to Use a Film 



1, Good film utilisation requires prior activities 

a. Difficult words and expressions are thorougiay drilled in advance 
preferably with the help of visual aids such as slides, overhead ' 
transparencies, pictures or filmstrips. (In some cases the if ilm 
producer makes a tape available for this purpose including not 
only the sound track but supportive drill material.) Essential ' 
Structures should be drilled for rapid and easy student recogni- 
tionj this will tend to miniiiiize student discouragement as the 
class views the film and listens to the sound track 
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SUGGESTIONS ON HOW TO USE A FILM (continued) ^' 

1. b. The' content of the film can be dealt with in advance by drawing the 

studr':t's attention to the min points of interest. This nmy be done 
by presenting the highlights of .tht film through a series of appropriate 
questions and anawers. Soma filma can be used several times by era w- 
. Ing attention of different areas of content during each showing." Also 
by alerting the students in advance to certain aspects of the foreiffn ' 
culture you can be assured that they will see things that they other- 
wise wouid have missed. (For example, in a luncheon scene you 
point out that the fork is held in the left hand, a fact which other= 
wise might not have been noticed.) 

2. Techniquee for pi'esenting the film are: ' ^ . , 

a. Make certain that mxirnum room darkening is achieved. 

b. Have as large. a screen as possible available, 

c. Obtain the best possible quality of loud speakers. '(Best results can 
be achieved by having large, high quality loud speakers located in 
iront near the screen. Also, in many language laboratories it is 
possible to Jack the sound track in through the console so that the 
students nay hear through their headsets while turning down the 
volume of the student microphone. This provides maximum quality of 
sound while minimizing the machine noise.) I'deally all motion -uc- 
tu;:^es would be projected through a glass partition so that the noise 
of the- projector would be reduced to a minimum, 

d. Short films can be shown twice in succession to enable the students 
to verify the impressions gained during the first showing* 

3- Activities which rmy follow the showing of a foreign- language filjns are: 

a. The teacher may administer a short quiz using true^false, matching - 
or multiple choice questions* • . . ^ 

b. The film may be run with switch on silent and the students may be 
asked to bake brief notes in the foreign language describing some ' 
of the main impressions which the film conveys, 

c. The film may be run with the switch on silent and students may be 
asked to provide a narration which they ^record on^ tape. (Naturally' 
this requires a laboratory with student recorders in all. positions. )' 

d. The students, may be asked to write a short com^sition in response 
to. a series of questions which the teacher asks orallyi 

e. With ^films. on the foreign culture and way of life, students nmy be 

^ asked to list behaviors which contrast sharply with those with which 
they are familiar in the American culture, 

f. The students may be askad to write a brief suimiarisation of the . ' 
etoryllne or content of the film. 
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SUGGESTIONS ON HOW TO USE A Ftm (continued) 



NOTE: The type of follow-up whinh is intcmdffd shonJd ;.f ,-injiMlv 
explained to the. student before work with the film i.c b'^ruu, it'"' 
should be strongly emphasized that the fiJm is an integral part. f>(' 
his instmction and not *'a day off at the iuuvI^b,'- Thtt tea^Mier 
should have decided very specifically what the film io Buppo^md to 
accomplish and should communicate this ract to the studonto. urair) 
. arily a film should have one or two main purposes, AccordiniT to t li 
nature of the film the focus may be any one of the following: (l) 
study the customs of the people, (2) to' stimulate appreciation or 
people whose language is being studied, (u) to consider -the effert. 
Of geograpt^ on the social and economic conditions of the people, 
(5) to provide listening pi%^Gtice^ (6) to build new vocabulary or 
to reinforce prelearned vocabulary items, C?) to Drasent new st.iiict 
ures or to reinforce prelearned stnactures, and (8) to stimulate 
other activities rnnuiring active use of the language such as speak 
ing or writing e»jrcibaSp 

Ordinarily iLo teacher should not try to combine all of thes 
objectives in one film. It would be much better to select a few of 
the activities which are most appropriate for a given film. Most 
Important^ the student should know in advance which objectives the 
teacher has decided to focus on* , 

Films^ with English sound track can be used as follows- 

a. The film can be viewed first with the English cornmentary, 

b. The teacher can then show the film silently supplying a foreign 
language coiranentajry. " 

c. In advanced cuurses students can be supplied with basic vocabulazy 
and can create their own comnentarles whichj in some cases ^ can be 
taped and played back in coordination with the film showing, 

Basic considerations for using all films are: 

a. All films should be previewed in advance by a teacher to determine 
'Suitability and mariner of utilization, (A teacher in the area of 

business education once ordered a film on filing for her girls in 
an office practice class only to find that the film was intended for 
industrial arts and showed the techniques of using different files 
for metal and wood*) 

b. Fllaii which reinforce ethnocentric* prejudices should be avoided, 

(Note: fdany films are availabla . f rom both the city and the state 
audio-visual departments. Consult catalogues. Additionally^ a list 
of films is included in the appendix,) 
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. . ouiitabilitY and Forei^ Language Teaching 

Much has boon said and written about accountability in recent educa- 
tional programs. The pro's and con's of its implementation will continue 
to be dcbatod all the way from the national convention platforms to the 
local teachers' lounges. Even through the maze of verbiage, we foreign 
language teachers , can sift portljicnt philosophy to apply to our osm 
endeavors, " . ' 

1. First, wc rccQ^lze that our prijne responsibilitj'- is to our 
students. Although forei^i language is our field, the subject 
matter itself has to be secondary to the individual's develop- 
ment via this medium. " 

2. Certainly we intend to 4c that every student has a more positive 
attitude toward forelpi language after studying it than he had 
before the opportunity to attend our classesl . 

3. "Ev-ory kid a wiimer" can be the case when we emphasize individual 
progress instead of applying normal' curve tactics or insisting on 
unrealistic goals. 

4. Perhaps we in our foreign language frame of reference can find ' 
accountability more tenable than can some other curriculum areas 
since we can identify rather precisely the skills we are attempting 
to develop. We can, through our performance objectives, which are 
a kind of criterion base for evaluation, determine specific results 
in the learning process. 

5. We can diagnose weakness and "recycle" the material| c-ur mothodo- 
lo^ calls for regular reentry, 

6. With our electronic classroom equipment, we can arranise for ex- 
tensive individualised practice. The lab lessons can 'be geared to 
individual needs, allowing remedial work for spme, horisontal 
learning for some,, and even new or advanced work for those who 
demonstrate readiness. ° 

7. By assigni: different activities to small groups, we can avoid " ' 
too much teacher talk and permit more student action. Such work ' 
we have intended to do anyway to meet our reinforcement and recom- 
bination needs. At the same time we can see that these assignments 
fit dlmands for individualiaation plus building in opportunities 

. for peer teaching. 
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Accountability and Foreiffli language Teaching (contiiiuod) 



8. When the accouiitability experts speak of the fact that all touting 
does not have to be with pencil and paper^ we emit a resoujidint^ 
"amen^^ because we are accustomed to evaluating oral responses. This^ 
however, is a reminder to us not to ovorrate written work, but to .see 
that our grades reflect oui^ audio-lingual emphasis parallel to our 
classwork and to our guldens flow chart on skill development ratio 
per level, 

9. We may feel qualms at saying "If the student does not learn, the 
teacher fails the coursej but we do utHiae a variety of teclmiques 
to accomplish our task of facilitating the learnijig. We even employ 
specific techniques to avoid a student *s embarrassment, to supply 

^ many correct answers giving hdjn additional means for catching on! 

10. Relevance is one of our strong points. Our dialogs deal with current 
topics suitable to the maturity and interests of our pupils* Readings 
include variety* Perhaps we need to allow more students' selection 
to assure their involvement and to provide more personalisation even 
if that forces us to skip some stories^ nevertheless^ much material 
is available to us to permit a hi^ de^ee of relevance. 

We can ev^n provide those educational "happenings" which ^r. ' Leon 
Lessinger^. the father of accountability, includes to insure aesthetic 
growtfi beyond all the audited objectives. Our inviting native speakers 
to visit class gives youngster the language for real^ complete with 
cultural mores and gestures. Field trips to Spanish restaurants or to 
prograras by artists add color and dimension. Yet we consider these 
only basic essentials In our efforts toward cultural awareness. 

This enwieration shows that we fgreipi language teachers can afford 
to stick our necks out and to hold ourselves accountable. We have . 
the chief ingredients for success* Our program is already developed 
consistentlyi we just need to focus gur attention more on what is 
resulting from the students' standpoint. In the final analysis^, we ^ 
agree that it t heir performance that coiuits! 
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Materials,. Resourees and Eefuipmen t -for each Sp anish classroom Ann d^j^^^r.^^, 

I* Essential for each classroo m ' 

A, Basic texts ^ 

B. Teacher reference: Am, Levels I. II fTeacher^s edition) 

Harcourt^ Braces and World 

C, Tapes and Prepared, tests 

1. Tapes to accompany each book 

(Available from A, V, Dept., Instructional Services Center) 

2, Tests to accompany texts* 

D. Appropriate reading mterials^ for students 
Maps : 

1* Spain 

2. Mexico, Central America^ 

3. South America 

F. Equipmen'^ 

X* Tape recorder 

^(30 position tlectronie claBsroom highly reconmended) 

G. Supple me ntaiy materials ■ ' 

1. Appropriate visual aids, such as flashcards Entender y Hablar : 
display photographs Hablar y Leer i set of IS" films trips i^lth"' 
tapes = El Mundo Hlspanico (Hablar y Lee^)| name cards | records 
Escuchar y Can tar ■ 

2, ^Spanish-English dictionaiy 

II- Essential for each department / 
A* Reference books for teacher^^ 

1. ALM III, IV , Teacher's edition 

2. EBF = La Famllla Fernandez , teacher* s editions 

3. Holt FLES materials 

4. Other useful references , sucn as a synthesis of S.panish Grammar 
(See Appendix) 

5* MLA selective list of materials 
B Spanish dictionaries I 
C. Record player^ film and filmstrip projectors 

III. Hig h ly recQirmiended for classroom ^ 

A. Language Lab or Electronic Classroom 
, B, > Teacher's Editions* , ' , ' 

1* McQraw-^Hill, Learning Spanish the Modem Way 
2, Encyclopedia Britannica - La Famllia F"ernandea 

IVi Highly recoimended for Department 

A, -Tapes to supplementaiy texts 

B, Additional reference books for teachers 

C, MLA, proficiency tests 
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General Suggested Methbds for use of. Entender y Hablar, 



1, Assi^ Spanish names to students ' '* 

2, hteke use of games^ songs^ maps/ etc. v ' , 

3, Use a miniinal amount of English, (TGacher usiiig English only when 
necessary) » ^ , 

4* During review at beginnirig of period^ converse casually about simple 
topics that have been learned. 

5. Use as many audio-^visual materials as possible, 

6, Walk around room while checking pronunciatiyl and when teaching 
new sounds. 

7# Keep class moving at a fast pace, ^ 

8. Keep student's desk clear of boqks^ etc,, 

9* Limit lab work to 20 minutes during any one class period 

• , ; / 

10, "Refer to the teacher's manual of the Holt series for'a complete 
listing of suggestibhs in methodolosr, 

lit Do extensive practice of basic dialog sentenbes^ question-answer 
practices^ and pattern* drills. (The number of conversations to be 
studied is left ,to the discretion of the teacher, ) . 

12. Make supplementary teaching aids* 

13* Introduce dialog se^tences^ pattern practices^ and question-answer * 
drills with, closed books dur^g the^ entire year, 

14, Practice previously learned materials in ,the lab, ' ^ 

15*^ Emphasize the importance of the structure as conveying meaning 
Without consciously analysing these structures, 

l6. Supplement throu^ .personal experiencw^^ readings radio, newspapers^ 
T.V. Emphasiie Spanish as a culture as well as a language. 



, Qgneral Suggestions for Use of En las Americaj 



Suggested methodL, for use of various seotions 

a, .Dictionary , „ / 

1. Review this section with the various manual .exercises 
from time to time during the unit since these words are 
to beconiQ part of the studients* active vocabulary. 

2. Refer to the dictionaiy when the new vocabulary word is 
founds in a selection, , . 

. 3. Have students use the words m "origliiali' sentences for 
added oral practice and review, 

! 

b. Text photographs 

1. Ask short questions about the photo p-aph as a readiness 

' before readJjig, This sets the stage, ' 

2. At tljiies give a narrative paraphrase of the conversation,, 
based on the photo. These .prelijninary cues can facilitate 
comprehension, . . 

3. After the reading and questions, let students look again at 
the photo and off er, statements about it in relation to what 
they have read. These need not form a total summation. 

c, , Conversations 

1. Assi^ individuals or small p-oups. Read aloud the roles 

of the conversation, ' . , . • . . - 

2. Work with the conversation fully sdjice it is a close 
transition from Book I. ■ . 

3. Have only short phrase answers given by slower students 
followed by full-sentence answers by others or by yourself. 
Repetition of full answers in chorus may at times, help. to * 
emphasise certain vooabulary or structure items. 

4. At tijnes, follow up the practice with several questions 
including incorrect data so that students will have to 
correct and answer. . (Examples c Donde esta' tomahdo el te' 

la familia Lopez? No es la familla L6pez| as la familla Soler 
No esta tomando el te'j esta" tomando el cafe". La familia Soler 
esta tomando el oaf e" en la sala.) This type of simple variation 
adds humor and also allows answers of more than one sentence. 

5. Play the tape before and/or after the oonversation. 
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. General Suggestions for Use of En las Amdricas (contliiued) 

d. Scenes and Reports . 

1* Do as much of the reading as possible in class, not for - 
homewprk* Reading dn pairs or^ small groups may allow 
students to help each other over dif fibulties, 

2. Have questions on each section answered orally before 
continuing. Do not expect students to remember content| 
let them find the answers in the text. 

3. At times vary by letting groups do different selections, 
(Sea section on readiiig in this guide.) 

4. Do. not feel obligated to complete all of the readings or 
too many, in sequence. Variety in class activities must be 
provided, 

5# Use the tape for comprehension review. 

e* Conversation Theme and Granmiatical Exercises 

1. Intersperse these activities with reading to vary the pace. 

2. Allow students to give answers beyond those suggested in 
Tema de Conversacion^ making them as personalized as possible. 
Let students handle both questions and answers. 

3*^ Do the Ejercicios Graraaticales lUce pattern practices from 
Level I, practice the model thdroughly in chorus so- that 
then the changes can be made without the book. When necessary , 
use the boofc first and then close it for practice. Use the lab 
for axtendad practice, q 

4* Allow students to' use the reference pages if problems or ' 
questions arisej they can read .quickly and silently this 
part. Then provide additional exercises. 

S* Provide supplementary exercises in oral and/or written form 
as needed from API I and ll , Hablar y Leer, and Oral Drills 
Mi Spanish . ~ 

ft Special Themes 

1. Do not skip this section! Especially valuable is the part 
relating to a personal experience. 

2, Occasionally^ have students write one of the ideas^ but 
follow up by having volunteers^ or at least five or six 
even if called on^ to read their themes to the class. 
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General Sugges tions for Use of En las Americas (continued) 

f 

11, Other sugge.sted activities 
3l, Speaking 

1* Include student-oriented activities 

a. Let a student direct a pattern practice 

b. Let a student assipi roles for reading of conversation 

and make corrections in pronunciation. 

■■ c. Let students ask the questions from the book and call 

on classmates. 



2. Begiai a story and let students add sentences, forming a ' 
chaijL story, , 

3. Distribute pictures cut from magazinesj allow students 
- to think briefly I then have them hold up their picture 

and say two or three sentences about it. At other times 
. ■ . the same picutres can be mixed and distributed agaiji. Also' 

students might each bring iji a picture for use. 

. 4. Use films and fUmstrips for discussion. See the section ■ 
iji this guide on use of these, 

5. Have students recast reading selections, or paragraphs 
which you supply, indifferent tenses. 

6. Tell a brief incident, lettlng^ ptudents change the conclusion. 

7. Ask for personal experiences or those reealled from other 
readings. , 

b. Writing • , . ■ . 

!• Dictate wordsas in a spelling quiz. 

• ^ 2. Hand out a parap-aph with certain words underlined. Have 
students supply synonyms from a list. 

3. Have students match words with definition or select from 
multiple-choice listing, the words which fit definitions. 

4. Give dictation praotices drawn from reading selections. 

5. Use those items from A. for writing Instead of speakings 

Z} S, 6, 7» ' , . 

c. Miscellaneous 

1. Use applicable suggestions offered for Level I, 

2. Encourage students to prepare art workj bring realiay and 
arrange displays related to cultiiral aspects of reading «^ 

O , selections. ^ , 
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Spanish Department 



Course Nujiiber 371410 



Beginning Spanish'' A 



Description of Course i . - . r 

A beginning course in conversational Spanish to acquire basic 
skills of understanding and ipeaking Spanish within a limited yocabularyi 
A very ndnimuni of recognizing and reproducing written fontis is included. 
The language skills are developed through structures and vocabulary 
related to the folloVing topics i salutations, names, and descriptions 
of famly and friends. 



Administrative Requirements: 

1) A maximum of 30 students - 25 reconmended 

2) An electronic classroom with 30 poiltions highly' recommended 
. 3) A tape recorder in the classroom 

4) Maps of Spain, Latin America^ Mexico 

5) Access to a record player^ film and film-strip projector^ 
and other audio^vi^ual aids 

- ^ ' 6) Sufficient number of textbooks'; practice records recommanded 

7) Appropriate recorded tapes and visual aids for the teacher 

8) Day^ly classes " 



Course re connriended for any student who expresses an interest in beginning 
the study, of ^Spanrsh 
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Beginning Spanish A 

Ob^leotives of Course 



Suggested Content 



The student is able! 

1) to discrindnate. sounds of Spanish 
audially 

2) to reproduce sounds of Spanish ad= 
equately 

3) to imltats native Spanish intonation 
patterns 

^4) to manipulate orally S^nish language 
patterns related to topics studied 
a* to make required' changes in 

structures in pattern practices 

b. to respond appropriately to 
que at ions 

c, to ask directed questions 

^ 5) to .recognize visually^ selected 
sentences mastered orally 

6) to read aloud a few selected sen- 
tences mastered orally 

7) to locate on a map Spain, South 
America^ Central America ^ and Mexi- 
co 

8) to recognizfe that social customs 
and courtesies are different in 
various countries * 

9) to recogniae that^ though some struc- 
ture are parallel ^ languages cannot 
be equated word for word 

10) to Identify appropriate vra.ys of 
learning a .second language 



Phonolo^j Morphologjrj Syntax^. 
Vocabulary, and. Culture 

From Basic Text 

MEntender y Hablar" 

Units 1^2 (1968 edj^^ and 
preliminary units 

and other resource materials 
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Begitin'liig Spanish A 

Sufigested Resources^ Materials, >|edia, Methods, Activities 
List of Resources ^ see AppcndLx 

Suggested Methods and Activities " . . " ' 

1. Why students should .study a foreign language _ ' ' 

a. Arrange a bulletin board representing various occupations in 
which a foreign language may be useful. 

b. Include pamphlets irv^a reading display, * 

c. Relate current events to language, 

d. Invite visitors 

e* Poiiit out Spanish words closely related to English, rodeo^ Nevada^ 
plaza/ Florida, ' ' 

f. Have students write papers on "Why I Am Study^ig a Foreign Language'' 

g. Show slides and audio tapes on '^Why Study Fortlgn Languages," 
(See appendix) 

Purpose of audio«lingual methodology 

a. Discuss how younger brothers and sisters leam English 

b. Send letter to parents explainliig the procedure of foreign ^ 
language learning (see index), ^ 

C, Point out difficulties a Spaniard might have learning English, ^ 

d. Explain purpose of memorising dialogs, doing pattern practices, ' 
listening, etc, 

e. Explain what will be expected of studetn, type of ''homework" and 
study habits, ^ ^ 

'f* Give examples. in English to illustrate language learning principles. 
For example, to illustrate the iniportance' of learniiig sounds before 
graphic symbols, you might use the words receive , beligve , mean, 
gpeGd , she , which have , identical sounds but whose different spellings 
might lead to mispronunciation.. 
3, Initiate pre-reading with a phase books should not be ±ssued until the 
third unit, A very important phase is I'or students to realize that 
they can learn audlo-lingually, 
4- See sample lesson plans, 

5, Serve as a model for student imitation. Taped version and .student 
take-home discs are introduced to re-enforce teacher's modul and 
to aid in developing listening skills. 

6, Use world map to point out places where the Spanish language is 
spoken. 

7p Explaiji the concept of "tu'* and "usted", 

8, Continually review previously learned materials, " ^ ' 

9, Insist on use of simple classroom phrases,' 

10. As a writing exercise, haye students copy materials previously 

learned orally* home assignjiient with correct spelling, accent marks 
and punctuation. 
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Beginning Spanish A 



Suggested Content 



Prelimijiary Unit* 

1* Classroom expressions 

2* Proriuiiciation of vowels and" 



Unit It ^ 

1, Adjective agreement and position 

2. Ser^ conocer (present ) 
3* Direct object prondiins 

4. Personal a " 

5p cardinal numbers 1 100 

Unit II; ' 

1, Tener (present) 

2. Subject pronouns 

3^ Interrogative adjectives: 
4* Short possesives (mi.tu^su) 
singular and plural 

5. Reinforcement: verbs, subject 
verb agreement 




3. 
5. 



es 



r 
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Beginning Spanish A ' . 

^ ^ -■ Suggest Ions for Evaluation 

1, To discriminate the eourids ^ of _ Spanish audially ^ . 

' ^ A. Given ? ^pairs of Spanish vrords/on a tape (some identical; some teing- 

mininml pairs) the student can indicate' whether the words are the same 

or different vdth 90% accuracy* 



Exampla i 

1) como como 

2) paaado pasada 

3) pu^de pueda 



Same 

X ^ 



Different 

X 
X 



Vowels : 



b - a 
amgo amiga 
gustc gusta 
chico5 chicas 
buenos buenas 



Consonants : 

b = p 

boca pQCii 
veld pelo 
vida pida 



a - a 
llame llama 

oye olla 
nueve nueva 

este esta 



e - 1 
helado hilado 
pelar. Pilar 
belo viro 



e = o 
cine sine ^ 
libre libro 
espere espero 
quede quedo 



d r 
todod toros 
cada cara 
mlda mira 



a- - 1 
Paquito piquito 
pasar pisar 
casa casi 
barata birata 



- t - d 
toma doma 
tanto dando 
tia dia 



u = 1 

pude pide 
mura mira 
lugur ligur 

Q - u 
mo dp mud a 
po r 0 pu ro 
bo la bula^ 



B. Given 5 pairs of Spanish and English words orally^ studants can identify 
which is the Spanish word with 80$ accuracy ^ 



Example : 

1) 

2) 
3) 
4) 
h) 



cirro mra 
ra rah 
me may 
rey ray 
tea ti 



X 
X 
X 



2 
X 



Further Examples: 
English 
sorrow 
dough 
low 
lay 
say 
borrow 
race 
trace 
too 
tall 
ten 
tuna 



Spanish 
sarro 
do 
lo 

le ■ 

se 

barro 

tres 
ti 
t a 1 
ten 
tuna 



Beginning Spanieh A 

ficamples , continued 

photo 
hoe 

hurrah 
meal 



Spanish 
' foto 

ml 



Given 5 pairs of Spanish words (some identical^ some minimal 
pairs) students can identify which word has the double r with 
100^ accuracy ^ 



Examples * 

1) ptro perro 

2) coro corro 

3) mirra mira 

4) era erra 

5) parra para 



2 
X 
X 



Further Scamples 
,r - torear 

barato . 

caro 

ahora 
SI era 



X 
X 



rr - torrear 
barrato 
carro 
. cerro- 
ahorra 
sierra 



2, To riproduce the sounds of S^nish adequately, 

A. Given for Imitation 3 S^nlsh aentencas orally^ the student can 
reproduce the critical phonemes with 80^ accuracy* 

, Examples 

1) Jua n tian e catarro , 

2) Tu conoces a Vicente, ^ . ■ 

3) d Es usted el senor Rodriguez? 

3- To imitate native Spanish intonation patterns. 

A, Given 3 taped Spanish sentences (containing, knovm lexical items 
rearranged in a new order) the student can Irrdtate \sdth 100^ ac- 
curacy the main syllable and sentence stress, 

^camplej 

1) ^Como se llama ©aamuchacha? 



2) Este es mi amigo Manuel, 
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3)^ Tlenes hemanos? 



Beginning Spanish A . 

- ■ y ^ 
4. To manipulate orally Spanish language patterns, 

A. Given 10 oral sentences with the verbs estar, tener^ ser, llamrse 

( singular 1-3 ) in the present tense^ the student can ■make appropriate 

changes in sentences in which the subject varies with W% accuracy. 

Example* . .. ^ . ' 

1; Alli ^estAn RarrDn y Carlota, 

__ ___ Roberto ( All^ esta'^Roberto) ■ 

2) Teresa es amlga de Eltna^ d verdad? 

. . Tu ^ ^ . \ \ . ■ ^ 

3) Ella se llama Maria/ ^ . - ■ 
Yo 

^ 4) Wosotros tenemos ,tres primes en asta ciudad, 

. Las senoritas • - « 

B* Given 10 oral sentences with demonstrative adjectives ^ the student^'ls 
able to make the appropriate .change when given a new eubstantive* ' 
(80^ accuracy) - 

Example : 

1) Este es mi amigo Manuel* - 

_ ^Maria 

2) 4 Quien es esa muchacha? 

I ■ senbr? - 

0* Given 10 sentences containing masculine and feminine adjectives^ sin- 
gular and plural/^ the student is ^ able to change the adjectives appropri 
■ ately when given a' naw substantive, (90^ accuracy) . 

Example: , ^ . , 
■ 1) Ramon es simpaticoi < ^ ^ > 

luisa " (Luisa es simpatica, ) ^ - 

, Vicente y Luis ■ - (vicente y Luis son slmpaticos.) 

2) Es una chica muy lista, ■ , 

' chico . , (Es un chico may lis to*) 

' - D, Given J questions ^ based ^ on learned materialsi student will be able to ^ 
give correct responses with 90^ accuracy. 

Example :^ ' , 

i) i Gomo te llamas? 

Me llamo 
,2) d/Cuantos anos tiene Juan? 
Juan ti^ne anos, 

3) i Gomo esMs? 

Estoy bien* ■ - 

4) i Gomo es Elena? ' 

Elena es ' 

' Given the direction to ask i> questions^ students can ask 3 questions 
without grarmmtical error, (60^ accuracy) ^ , 

Example : ^ 

1) Juaru' preguntame como^stoy. - , 

^ Gomo esta'^us ted ^ senora ? 



Beginning Spanish A 



■■ Example i =^ . 

2) t preguntale a Maria cuantos' anos tiene? 
d Cuant'Ds anos tienes^ Maria? 

3) ^Pre^ntale a ese muchacho c©mo se llama, 
d Comp te llamas f 

4) Rreguntale a Luisa si ella conoce a Miguel. 

L ConoceL a, Miguel? ^ ■ - 

5) Pre^ntale Juan cual es, su apellido.. 
d Cual es tu apellido?. . 

5, To recognise visually salected sentences mastered orally. 

Given 3 pairs of similiar sentences the student is able to 
identify the one which represents the Spanish sentence he hears 
spoken (SOf accuracy). 



a* 


Es la hermana de Alicia 


b. 


Es el hermano- de Alicia. 


a* 


Es una chica graciosa* 




Es un chico gracioso. 


a. 


Mira, allf^vienen las dos. 


b. 


Mira/ aqui vienen 'Ids dos. 


a. 


Felipe y Juli^an son amigos de Elena* 




Felisa y Juana son amigas de Elena, 



,6. To read aloud a few selected sentences. 

Given 4 Spanish sentences ^ the student can read the critical 
, ' graphemes with BQ% accuracy. • . 

1*. Butnos dias , Jua n 

2, Lucia es amlga de Elena j ^. verdad? 

Oye^ i Cdmo se llim ese iiruchacho? , ' 
4. Ahora Teresa tiene. catarro. 

7* To locate on a map S^inj South Americai Central America and Mexico. 
Given a map of the .TOrldj student can locate thsse areas where 
Spanish Isspokan, ' 

8. To recognize that social customs and. cotirtesies are different In dlf- 
ferefit countries, 

A student can list three ways in which Spanlih behaviour may differ 
from behamor in the U, A, 

Note I Answers may differ greatly according to the student's 
experiences^ outside readings in English^ etc, . 

Examples t ' . 

1. Stores in some SpaniBh=-speaking .countries or cities close at 

noon and the people go home for ^lundh and perhaps a' nap, 
2# There are very gay religious fiestas in nmny Spanish-speaking. 
countries, - ^ 

3, Spanish use a .different way of apeaking to a person depending on 
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Beginn3=ng Spanish A ' 

Samples coTitinued 

his .agSj , position, or relationship to the individual, 

recognize that languages cannot be equated word for word* 
Given 5 eentences In colloquial English, the student can , state the 
meaning in different words, 



■ 1, ' I in a real spot! ^ ■ ^ . . ^ ^ ^ ^ 

(I*m having trouble ,) 
2, You're pulling my leg, 
(You 're taasing ms.) 
3^ Dig me^ kid? 

(Do you understand me?) 
Suggestion to teacher* Have student v/rite at least 5 sach expressions of his 
own and exchange in class* 

10. To Identify appropriata ways to learn a iecond language. 

Given 5 multiple eholce questions, student can correctly Identify the 
most usefulways of learning another language. 

1. The main p pose of a pattern practice isi / , ^ 

■a. To repeat lots of .new vocabulary words. 

b. To practice an Im^rtant language- structure so that you can us 
It automatically, ' ; 

/ c. To give the student a rest. * ■ 

_ 2. The natural order of learning language skills ±mi ' 

a. Listening^ speakings writing^ and reading 

b. Listening^ reading^ speaking^ and writing 

c. Listeningj speaking, reading, and writin^i 
3i Which of the following is the best rule to follow in, learning a 

foreign lanugage? ^ 
a* We learn to do -by, doings 

b. V/e learn to do. by reading about it. ^ 

c. We learn to do by thinking about it, 

4. In order to speak Spanish well? ■ , 

a. One iTiust read a book in Spanish- ^ > 

b. Memorize a written liet of vocabulaiy words, 

d. Practice imitating and speaking Spanish 

5. In the beginning a student needs to practice the sounds o'f Spanish 
. before looking at the Spanish word because- 

a. He would probably pronounce the word like an English wo'rd 
. " b. The Spanish alphabet has more letters 

' c. He might not be able to pronounce the .word at all, 

6. In learning English a Spaniard needs the most practice with? 

a, ' The BDunds and structure, of English which are similar to Spani 

b, . The sounds and structures of Englinh which are differont from 

Spanish 

■ c. All- the sounds and structures of English with equal emphasis 



Spanish Department 

Course Number 371420 



Description of Course: 

A continuing study of Spanish with emphasis on understanding 
and speaking and minimum of reading and guided writing, THg language 
skills are developed through structures and vocabulary related to the 
following topics* addresses ^ telling time^ social activities. 

Administrative Requirements 1" ^ . ■ 

1) A maximum of 30 students - 25 recomnended 

2) An electronic classroom with 30 positions highly recomnended 

3) A tape recorder in the classroom 

4) Maps of Spain 5 Latin America, Mexico 

5) Access to a record player, film and film-strip projector^ 
and other audio--visual aids 

6) Sufficient number of textbooks | practice records reconmiended 

7) Appropriate recorded tapes and visual aids for the teacher 

8) Daily classes 

Course recomnended for any student who has successfully completed Begitming 
. Spanish A ' . ^ . \^ - j r " / 

^ . 0^ 

any student who demonstrates ability to perform adequately the objectives 
stated in Beginning Spanish A ^ = 
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Beiinning Spanish B . = 

Objectives of Course 

The\tudent is able^ • 

1} to discriminate and reproduce 
sounds of Spanish accurately 

2.) to imitatS native Spanish intonrf- 
tlon patterns 

3) to manipulate orally Spanish language 
patterns studied \ » 

a* to mke required changes in ■ 
structure in pattern praetiees 

b, to respond appropriately to 
questions 

c/ to ask directed questions 

4) to recognize visually sentences 
mastered orally 

"5) ^to.read aloud sentences mastered 
orally . - . 

^6) to reproduce in written form 
sentences learned orally 

7.) ^to manipulate structures in written 
exercises 

8; to respond accuractely in written 
T6rm to. selected questions based on 
dialogues ^ 

9) to demonstrate comprehsnsion of 
short oral or written connected, 
prose of learned material ■ 

ICl) to identify evidence qf the presence 
^of the Spanish language and influence 
in. his world 



Sufigested_ Conten t 

PhonolQ^gy, Morpliology^ Syntax 
Vocabulary^ and Culture 

Prom Basic Text 

Entender y Hablar 

Units 3- 8 Ai968 edi ) 
and= other resource materials. 



p<3|: inning Spanish B 



Su^Rested Resources/ Matfiria ls, Media, Methods, Activities 
LLsl of FtesQurces^see Appendix 
Suggestad Methods and Activities: 

1) Memorize BDS for oral presentation* 

2) Always review previously learned niaterlals. 
' Topics for Fteports'- should not be given as a vrritten assignmeht 
until they have been done orallyi 

J Mak^ a clock with movable hands, 
:) Visi-. a Spanish Restaurant. 

>) Continue to use only Spanish in the classroonii 



Begijinijig Spanish B 
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Unit nil 

1. Reinforcement I subject-verb agreement^ berbs to date ' 
2s Subject pronouns 

3. Vivir (preserAt) 

4. Del , 

5. Cardinal numbers 

Unit iVs 

1. Foms for tline 

_ . i 

2, Tomar, llegar , querer , sallr comer (present) 
3* Pronouns rindirecS^ object of preposition 

4. Interrogative words- ^ guiefe, donde , cra^to , crando , como 
5* ReinfQrcementi subject pronoiini^ subject-verb agreement ~ 

Unit V* . . 

1* Negatlvesi . nimca ^ ni^ nada 

2. Gustar, faltar vlth indirect object pronouns (present) 

3. Familiar commands s toma^ pasa ^ mlra , haya 
4# Direct object pronouns 

5. Long form possessivesi el mlo^ la mia 

Unit VI I : ^ ' 

1. It ^ ^nd Infinitive (present) 

2, Tocar j ju^ar 

3* Object of prepositicin^ Indirect object • ' 

4. Qustar (conditional) 

5. Days of week 

6. Tener g^ue & infinitive^ Tener - anos (present) 

7. Negative 

8. Agreement ■ = 

9. Article usage . ' 

Unit VIIi 

1* Pensar (present) 
'2. Reiif orcement of verbs for VI 
3* Faltar with uidirect object (present) 
■ 4. Present progessive 
Si ReYiew of past items 

Unit Villi 

1. Date, months J seasons ' 

2. Faltar . , , para . , , (present) 

3. Tener gaaas de, toner que (present) % 

4. Birthday^ mayor - manor -fc 
^ S. Reinforcement* six ^ ir^ pensor (present) 

6, weather expressions 
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Beginning Spanish B 



.Suggestions for Evaluation 

1. A, Have student discriminate minimi pairs ( tapad-oral) : English^Spanish | 
contrasts J Spanish-Spanish TOntrasts, \ 

B. Have student imitata Spanish sentences of re-combined lexical items., 
learned. 

(Note: If 2 recorders are available, a simple test^ having the student 

record his name first and then his responses, can be administered 
without much difficulty. Limit to 3 sentences containing the 
most important phonemes - for faster grading*) 

2. Have student imitate sentences mth the important intonation patterns. 
May be administered as in IB above, 

3. Test manipulatidn of structure "live^^ and/or by recording student responses 
to pattern practices, questions and answers^ directed question responses. 

4* Give students a copy of sentences similar in written form^ the student listens 
to a tape and choses the sentence that corresponds to what he hears* 

Have student read sentences containing recombined structures and vocabulary 
leamedj select items (1) that cause most interference from English and 
(2) the more difficult sounds of Spanish* (May be recorded as in IB or 
"llve'^) ■ ' . 

Have students copy dialogue sentences sometimes changing a specified 
item (ex- change the names of persons | change the objects to different 
objects; change the people from references to bo3ra to reference^ to girls 
etcO Give dictations of sentences practiced in written form* 

7* Give students *'fill in the blank^^ exercises to make changes in important 
stmctural items. ' ' , 

8. Have students write answers to questions already mastered orally, previously 
read and written. , 

9* Ask questions on content (to be answered orally and/or perhaps in written form*) 

10, Have students contribute to class discussions inforaation or corranents con^ 

cemlng Spanish^speaking people in the news or enGountared in Atlanta (stores^ 
BtreBt, etc); list cities and states with Spanish namesj note Spanish in» 
Tluence in movies or cultural events. 
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Spanish Department 

Course Number 373430 Begimung Spanish C 

Description of Coursii 

A continuing study of Spanish to increase con^rehension and 
conversation skills, with some readinf and limited writing and budded 
paragraphs. Langiaage skills developed through structures and vocabulary 
related to the following topics- excursions^ shopping, illnesses and 
accidents, 

. ■ " 

Administrative Requirements i 

1) A maximum of 30 students = 25 reconmended 
"—2) An electronic classroom with 30 positions highly reconmended 

3) A tape recorder in the clasiroom 

4) Maps of Spain^ Latin America^ Mexico 

5) Access to a record player^ film and fi3jTi»strip projector 
- and other audio-visual aids 

6) Sufficient number of textbooks | practice records recoimended 

7) Appropriate recorded tapes and visual aids for the teacher 

8) Daily classes ' • 

Course recoiranended for any student who has successfully completed Beffinnine 
Spanish B . — " - - 



or 



any student who demonstrates ability to perfom adequately the objectives 
stated in Beginning Spanish B 



Beginning Spanish C 



Objectives of Course Suggested Content 

The student is able: Phonology , Morphology, Syntax 

/ Vocabulary, and Culture 

1) to discrifninate and imitate all the 

sounds of Spanish with some degree From Basic Texti 

of control 



2) to approximate native Spanish into*- 



Entender Y Hablar 



nation patterns in longer sentences Units 9- 12 (1968 ed.) 

and paragraphs 



3) to manipulate orally Spanish Ian-- 
guage patterns learned 

a, to make required changes in 
structure in pattern practices 

b, to respond appropriately to 
questions 

c, to ask directed questions^ 

d, to recombine learned structures 
and vocabulary^ in conversation 

4) to rf cognize visually sentences 
mastered orally 

5) to read aloud ^ntences mastered 
orally 

6) to reproduce written form sen- 
tences learned orally 

7) to manipulate structures in written 
"exercises 

S) to respond accurately in written 
fom to ■selected questions based 
' on dialogues 

9) to write short structured paragraphs' 
^ based on specific questions 

10) to demonstrate comprehension of some-- 
what longer salections 

11) to identify different structures which 
have equivalent meaning, 

12) to list ,3 incidences which show the 
presence of Spanish-speaking people - 
and S^nish*relatevC ©vents v/ithin 
his experience 



and other resource materials, 



Beginning Spanish C 



Suggested ResQurcee, Materials, Media, Methods, Activitiea 
List of Resources-see Appendix 
Suggested Methods and Activities 

1) Continue emphasis on oral work, 

2) Encourage students to use the language in and out of class. 

3) Don't elaborate on differences between the preterite and imperrfict 
tenses t Students should grasp the difference through use, 

4) Students can present skits baaed on material learned. (Teacher 
nmet give questions to serve as a guide) 



Suggested Qontent 
Unit IX- . 

1. Ir^ pasar (preterite) 

2, Reflexive* acordarse de (present) 

3* Introduction to other preterite verbs 
4. Reinforcement I -del^ other prepositions 

Unit Xi 

1, Ordinal numbers 

2, Hay que and infinitive 

3- Poder & inf inltiye, tener que & infinitive (present) 

4* Formal command* Siga 

5* Ver^ ser ^ comprar (preterite) 

6, personal a 

7# Adjectives 

8, Reflexive pronouns 

IMit XIi ' 

1, Tener expressions (present) 

2, Telling time in past 

3* Uegar (preterite)^ - desear (present) " 

4. Impervecti acordarse ^ saber ^ estar 

Unit XII- 

1. Reflexive^ indirect object pronouns 

2. Preterite' caerme ; romperme, tener 

3. Parts of body 

4. Sentlrse , doler (present) 
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Beginning Spanish C 



Suggestlona for Evaluation 
Objectives 1 - 8: refer to suggestions in Beginning Spanish A. & B. ' , . 
Objective 3D J^^^^^J^Jents^plan and present to the class a short (6 sentences 

9. Give students questions which require answers recombining learned 
and written structures and V6cabulaiyj the answers should form a 
snort paragraph. , 

10. Ask questions on content onljr when students can refer to the source. 

11. Given 2 lists of expressions, different in structure but equiv= 
aient in meaning, the student is able to match the expressions. 

Examples: 

1) Me llamo Juana, nombre es Juana. Soy Juana \ 

f % ?r -Si- ^ ^Como te sientes? ^ Coino t'e va? 

I S fJ?t fnutoa pra las 7 Son las 7 menos 20. Son las 7 y 40. 

4rMe/alta el cuehillo. No tengo cuchillo- ^ ^ 

5;4Cual as la fecha? J A cuantos estamos? ^ Que^'dfa 



X 
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Spanish Department . 

"Course Number 372410 

intermediate Spanish A 

Description of Course i 

Adjninistratiye Requirements- 

1) A mxinmni of 30 students - 25 reconmendfed ' • 

•jj uipe recoraer xn the classroom 

4} Maps of Spain, Latin America, Mexico 

^^f '^H*° ^ player, filn, and film=strip projector 

and other audio-visual aids f >> jector, 

f"f*""""* number of textbooks, practice records recommended 

I) DSlJ^ciasLs'^^'^'^^^P^^ ^""^^ -'^^ for ::the t::i:r'' 

Course^^com.anded for any student who has successfully completed Be.innin. ' 



or 
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Intermediate Spanish A 

Objectives of Course 
The student is able: 

1) to mnipulate omlly Spanish lari'- 
guage patterns studiad 

a* to make required changas in 
structure in pattern practices 

b. to respond appropriately to 
questions 

c. to ask directed questions 

d. to recombljia with more fre- 
quency and ease learned 
structures and vocabulary In 
conversation 

• to respoiid coniistently in Span- 
ish 

2) to recognise visually sentences 
iMstered orally • 

3) to read aloud sentences niastered 
orally 

4) to reproduce in written form sen- 
tences learnid orally 

5) to mnipulate structures in written 
exercises 

6) to respond accurately in written forin 
to questions based on dialogues 

7) to show skill in writing short struc- 
tured paragraphs 

8) to read and Gomprahend . narrative selec 
tions 

9) to write with aome skill answers to 
questions baaed on reading selections 

10) to losate Mexico City on a map of 
as well as places previously learned 



Sugges to d Content 

Phonolo^^ Morpholoffir^ Syntax 
VQcabulaiy, and Culture. 

From Basic Text 

Entender y Hablar 

Unit 13 ^ 16 (1968 ed, ) , 

and other resource materials 
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Intermediate Spanish A 



Suggested Content 
Unit XIII: ■ 

U Present perfect tense 

2, Reinforcemerxti saber (present)^ gustar indirect objects^ object 
of prepositions^ adjective agreement^ imperfect and^ preterite 
forms in questions 

3* Introduction of narrative paraphrases 

Unit XIVs ^ ' . 

1, Futurei ir^ jugar ^ salir ^ Z2£^ llevar j encarflarse 

2, Reinforcementi present progressive^ direct and indirect objects 
' telling tijne^ imperfect and preterite forms* 

Unit Wt 

Is Acabar present) 

2, Haber (ijnperfect) 

3* l£ (present subjunctive) ' - 

4# Longer dialogs, paraphrase 

5. Tense yariety in questions ^ 

6. Review of past pattern drills 

Unit XVli . ' 

1, Review of past pattern drills ^ 

2* Imperative forms 

3# Gustar and indirect objects ^ . 

4, Reading selected conversations from Supplementary Conversations, 



Intermediate Spanish A 

Suggested Resources. Materials, Media, MethQds, Activities 
Resources ^ See General list of Resources 
Suggested Methods and Activities 

1) Continued emphasis is placed on deteloping the audio^lingual skills 
with an increase in developing the reading and writing skills. 
(Preparation for transition to Level 2) , ^ 

2) Telephones can be, secured for a more life-like presentation of 
dialogs, 

3) Use Spanish consistently in the classroom (Useful classroom express 
sion can be found in the teacher^ s manual) * ^ \ 

a. Imitate what you hear Imita lo que oiga, 

b. You must not look at the text now. No debes ndrar el texto ahora 

c. Now look at the mimeographed sheet, Ahora ve (consulte) 
la hoja mimeografiada, 

d. You must memorise the entire dialog* Debes aprender de 
memoria el di^logo^ entero* 

c. Put on your headphones, Ponte los auriculares, 
f . Put^ them away (headphones) 

GuardaloSs 
gp Bring the microphone closer to you,. 

Acerca mas el micro''fono hacia usted. 



Sufifiestions for Evaluatinn 



Objectives 1^9 refer to suggestions for Beginning Spanish A & B 

ective ID, Have student plan and present longer conversations on varied 
topics \ 

_ Give students outline map^ have them locate Mexico City and 
other places previously learned. 



Spanish Departnient 

Course Number 372420 Intermediate Spanish B: Mexico 

Description of Course: ' ' . 

A continuing study of Spanish, with beginning emphasis on the 
skills of reading and writing. Increasing facllitT in understanding and 
speaking is developed through continued practice. Reading selections and 
discussions are centered around the country and people of Mexico. 

Administrative Requirements: 

1) A maxiniuin of 30^,students - 25 reconmiended ■ " ■ 

2) An electronic classroom with 30 positions highly recommended 
3j.A tape rec^ofder in the classroom 

4) Maps of ^Spain, Latin America', Mexico 

5) Access" to a record player, film and film-strip projector 
and other audio-visual aids 

6) 'Sufficient number of textbooksj practice records recommended 

7) Appropriate recorded tapes a- i visual aids for the teacher 

8) Daily classes / , 

Course recommended for any student who. has successfully completed Intermediate 
Spanish A , - -- - 

■ or 

any student who can demonstrate ability to perfomi adequately the obiectives 
stated m Intermediate Spanish A . 
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Intermediate Spanish B: Mexico 



Objectives of Course 
The ^ student is able: 

1) to rnanipulata orally cumulative 
structures and vocabulaiy as 
needed for corrmiuni eating in ap==- 
propriate situations 

2) to formulate and present. with 
reasonable fluency short oral 
reports 

3) to read orally in a mnner to' 
convey the thought to listeners 

k) to read silently with understand- 
ing prose selections with a few - 
unfandliar words 

nO to recognize newly^acquired vocab^ 
ula.-y in a different con^ 
text 

6) to use appropriately newly acquired 
vocabulary in oral and written ex^ 
ercises 

7) to manipulate structures in 
wiitten exercises 

S) to write structured paragraphs 
using cumulative structures 
and vocabulary 

9) ^-o locate Guadalajara^ Mexlcb 
City and Monterrey on a map pf 
MexicQ 

10) to. list some differences in dally life 
^ . .. in Mexico and the United States " 

11) to list some of the influences of 
Spanish-speaking people on 
American culture 

12) to list some influences that the 
United States has had on modern 
Mexico 



Suggesten Content 

Phonology, Morpholggi^, Syntax, 
Vocabulary, and Culture 

From Basic Text -r ■ ' 

En las AiKericag ^ - Chapters j 



Intermediate n^^ciiiia h ..J_^ ' - " ' / 

' SuM^ested kem uyr^^,^^ JjaUjuaj ^ , _ Mctdia^ Muihca^^ Ac LlvJ tiog = 
Required MateriaJs: 

En las America.^ ^ Tt\\\oh, i» - f.iJjHsn i^.s eiiit! Tcnobv:r'. rbnuiul ic^r 

las Xmdrica^ and/oj- hai- i o-r y L>3'er ' ' ^ 

List of Resourcres see .hv^Y'-i.^ll k 

See General SugM^^tKjiib lor of Kli l^s Aiaui'iud^ and/or Hablai^ y Leer: 

Unit I ^ 

1* En las AmeiM ^-aM piM^suiiiK 2 introaucl njiapters not included iii ^ 
Hablar y Leer . Toachers using Hablar^ j Leer should also ba 
fainilar with the He chapters, ' ^ ' 

2. Teacher's nianual ror Hablar y Lear miBt be read by teacher to 
understand niethods of the teaching of reading. Also advisable is 
an extenBive axplanalion to class fi-om thls section. 

3. TajDgs should be played b^fora niateri&l is r^Bad.^ Tapes froiii En lao 
. Americas are perlarrable to Hablar y.^Lear tapes. 

4. Introduntion to Si^nhdi Speaking Woi-ld filmstrip from Hispanic World 
Filmstripa Bevies h-; nioBt appropriate during this unit. 

5. Name cards by Holt ca7i be used inmglnatively Lhroughout the book^ 

Unit II 

Same as Chaptej' oim , 

Unit III (Unit 1) - \ ^ 

1. Asi se Dice. , lknigiii.i.^ii=Mi f f iiii has additional narues of members of 

family ^' . 

2- La Familia Ferna i iJ^^ u films 

3* Supplement for i^iem changing verb and orthographic changing verbs 
in raM 11, Unit li, _ ... 

Unit IV (Unit a) ^ , " V - 

1. Supplementary riinu La^jur dlia Fernandez Lesson 34 

2. AD4 11/ Unit lb and is good for di^ills on present subjunotive* 
Also Entender y Hablar , Chapter 17, ^ 

3. State Department and Atlanta^ City films on toms similiar to Guad- . 
ala j ara available , ■ 

Unit V (Unit 3) ^ - 

1. National Geographic Magazine ^ February 1966 "St, Augustine^ Nation's 
Oldest City'' 

2, Purther drills on p-?s3easives (long forms) can be found in AM 11^ 
Unit 17 ^ ■ ' . 
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Inttrmediati Spanish B- Mt^dco 

' ■' Suggestions for Evaluation 

1. Have students perform pattern practices, answer question^, ask' 
questions J preeint Qonversatlons, ] 

2* Have students present oral reports. 



3. Have students read selections to class vdth 

4, Ask queetions (orally or in writing), 



expression. 



5* Use newly-acquired /ocabula^ in narrations (orally and written) and 
have atudents anewer queitions demonetrating their comprehension of th 
vocabulary In context, 

6* Give oral or written ixercises which require the use of newly^acquired 
vocabulaiy, ^ / ^ 

■ . ^ . ■ ■ ( 

7 J 8^ 9, Refer to suggestions in previous quarters, ' . 

10, Differences in school life and family life could be Iricluded, 
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Spanish Department 

Course Number 372430 Intermediate Spanis>C| Guatemala, Venesuela, Colombia 

Description of Courser ' 

Reading and writing skills are expanded as practice in under^ 
standing and 1 peaking Spanish is CDntlnued/ Reading selections and 
discussions are conceraed \d.th the countries and people of Guatemla, - , 
Venaiuela^ and Coloatla, 

si- 

Administrative RequirejnentB r 

. ^ 1) A maximum of 30 students - 25 receramended 

2) An electronic classroom \cLth 30 positions highly recoimended 

3) A tape recorder in the classroom 

4) Maps of Spaln^ Latin ^erica^ Mexico 

5) Access to a record player^ film and film=itrip projector 
and other audio-visual aids . 

6) Sufficient nmtpr of textbooks j practice records racommended 
I ^ ^) Apprppriate recorded tapes and visual aids for the teacher 

/ 8) Dally classes ^ . 

Course recomended for any student who has successfully conpleted Intermediate 
Spaniah B ; MexicQ ^ ^ — — 

or ^ 

any student who can demonstrate ability^ to perform adequately the objectives 
stated in Intermediate Spanish Bi Mexico . 



A 



\ 
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Inttrmediata Spanish Ci Guattmla^ Ve 

Ob^leetiveg of Courge 

■ * - ^ ----- _ 

Ths student is ablei 

1) to mnipiiate orally cumulative 
struetures and vQcabulaiy as 
needed for coniBunleating in varioui 
situations 

2) to read Spanish with more faeility 
in understanding 

3) to identify adequately meaning of 
vocabularjr in reading seltotions 
through context clues and explana- 
tion in the' language 

4} to manipi;late cumulative structures 
and vocabulary in writtan exercises 

5) to write resimies and short report a 
related to reading selections 
(with good contrQl of structures 

used 5 good pronimciation and 
intonation) 

6) to locate on a map the following 
countries and cities s Guatemalaj 
Antiguai Venezuela^ Caracas j 
Colombia , Bogota 

7) to identify certain aspfcts of 
the lives of Indians of Guatemala 

8) to list similarities in life in 
the large cities of St , Louis and 
Caracas 

9) to describe certain pastimes of 
Spanish'-s pealing people' 



lazuelaj Colombia 

Suggested ContiBnt 

Phonology^ Morpholo^^ Synt^^ 
Vocabulaiy, and Culture 

From Basic Text 

Hablar y Leeri Chapters 4-^8 
En Las Amirieass ChaptiVI-X 




Irit^nnecaiate Spanish 0; — Guatenmifl. Vene^imli., nnln-,M^ 

Suggeste d Resourc es , Materials, Media, Methods . Activities 

Required Materiais* Sames 'As ' Intermediate ^Spanish H ' " 
List of Resources*see Ap^ndi^ " 

See General Suggestions for use of _ Hablar_j;^Lear 

Unit VI (Unit U) . 

1. Al^ 11^ Units 12, 14, 16 contains excellent di^llls on objec-t pro- 
nouns 

2, Also^ drills for preterite tense are found in klM Tl Units 13^ 1^^ 
and 17 _ . ' ~^ 

3- Ci^ty films on Guatemala and Antiqua are located^ in Social Studies 
Section 

4. See Guatenala .fllmstrip in Hls^nic World Series 

Unit VII (Unit 5) 

1, AIM 11^ Units 14 has reflexive pronoun practice drills. 

2. Unit 15j AIM II introduces the imperfect | Unit 17 conipares pre-^ 
terite vs* imperfect 

Unit VIII (Unit 6) ' 

1. Hispanic World Filmstrips - Venezuela 

2. City and State films ^in language and gepgr^aphy sections- 

3* La Famllia Fernandea^ Lesson 51 presents and excellent section 
on driving 

Oral Drills In Spanish : Houghton, Mifflin has good drills on past 
subjunctive . . ; 

Unit IX (Unit 7) 

1. AHA II j, /Unit 18 presents (regular and irregular) vfuture tense pra:ctic 

Unit t (Unit S) , 
t:.l. City and State films on Bullfighting and Colombia 

2, Hispanic World .filmstrips - Cdiombia 

3* ''The^ Death of Manolete^' on tape or record is available at Instnic tion: 
Services Center 

4* Toros Without Tears , a little book explaining bullfighting is 

deiightful ' '/ r ' ' ~ ^ ■ 
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Intermediate Spanish C: Guatemala^ Venezuela, Colombia' 

Suggestions for Evaluation 

Objectives 1-6.- Refer to suggestions for previous quarters. (Note: newlj- 

acquired vocabulary should be used frequently in oral reports, 
coriversations, written reports, etc.) 

7, Dress., fegtivalsj and religions could be included, 

. . 9. Music festivals. Bullfights, recreation could be included. ■ 



■ Is-' 
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Spanish Department / . 
Course Niuriber 373'4iO Intermedia te Spanish D: Indian Element of South America 



Description of Course i 

Skill in reading and writing Spanish is Increased through the 
reading of selections and the writing of short reports. Facility in under- 
standing and speaking Spanish ii further developed through conversation and 
some discussion of reading selectioni. Topics included are particularly 
concerned with the Indians of Ecuador and Pe^, 



AdUiiinistrative Requirements i 

1) A maximum of 30 students ~ 25 reconmended 

2) An electronle classroom with 30 positions highly recoiranended 

3) A tape recorder in the classroom , ■ 

4) Maps of Spain^ Latin Ajnerica^ Mexico 

5) Access to a record player ^ filjn and films trip projector 
and other audio=Ylsual aids ' 

6) Sufficiiint number of textbooks; practice records recoiranended 

7) Appropriate recorded tapes and visual aids for the teacher- 

8) Daily classes 



Course recomtiended for any student feiio has successfully con^leted Intermediate 
Spanish C; Guatemala, Venesuela, ColoiT^ia 

or 

any student who can demonstrate ability to perform adequately the objectives 
stated in Intermediate Spanish Of Guatemala, Venequela, ColQiribia , 
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Intarmediate Spaaish D: Indian mement of South Ainerica 



Objectives of CQurse 
The student ii able: 

1 ) to manipulate orally cumulative' 
structures and vocabulary as 
needed f or^ conmiunicatinf in 
various situations 

2) to read longer selections 
v^ith more facility in under- ■ 
standing 

3) to ^initiate a few questions 
related to reading selections 

4) to identify with more facility 
meaning of vocabulaiy in 
reading selections through . 
context clues and explanation 
in the language 

5 ) to manipulata cwnulative 
structures and vocabulary 
in written exercises 

6) to write resiiinas and short 
reports j based on reading 
selections and related topics 

7) to describe eourses and 
activities in a '^high school'^ 
in Peru / 

8) to discuss the irtfluences of 
Indians in Ecuador 

9) to list some charactaristics 
of the Ihca civilisation and 
its Influences on Mdern Peru 

10) to list some wys geography 
affects the lives of Peruvians 

11) to locate on a map Peru^ Itechu 
Plcchu, Cuscoj Lima J Quito 



Suggested Content 

Phonology, Morphology, Syiitax^ 
Vocabulaiy, and Culture 

From Basic Text 

Hablar y leer . Chapters 9-12 
En las Ainerlcas i Chapters XI^XIl 

. Hablar v Leer r -Chapters 11^12 
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Intermediate Spanish D: Indian Element of South Ameri-a 

Suggeeted ResQurces. MatBrlala . Madia. MBthnn^\ ArMi.Hri^^ , ' ' 

Required Materialfe: Same as Intermediate Spanish B 
List of Resources-see Appendix 

See Gene ral Suggestion for use of Hablar y Lebrf 
^Methods, Activities: 

To fulfill the objectives for this quarter it will be nccessaiT for the 
teacher to do the following: 

1. Re=introduce reading technique (Teacher ^5 Manual of Hablar r Leer 

p. 13 -16) " ^ 

2. Discuss the fornml study of gramar ( Hablar y Leer Manual p, 13Q - IbC) 

3. ^ Introduce question-making (Manual/ p7 -160 ' ^ 165; p, 195 -199) ^ 

4. Discuss making of topic outline beginning vdth Hablar yLeer i Chapter 

^.Suggestions r 

a. Selecting topic sentences from paragraphs on Charla de Sobremesa, 

(Sample outline on board of first page by teacher is helpful) 
b* Use topic outline sentences in Teacher^ s Manual V/rite on board 
'.for studehts. ' 'They may then choose snmller topics on these 
larger topics* ... 
c. See Teacher Manual Hablar y Leen section on topic outline 
5* Write Pan American Union Waehingtonj D, C. for information particularly 
appropriate for Chapter 11 and for OAS for Chapter 16, . 

Unit XI (Unit 9) . 

1. MM IIj Unit ^12j'hks =good exercises for present progi^essive 

Unit XII (and of En laB Americas ) (Unit 10) , = 

1, Hispanle World" -pilmstrips' ^ Ecuador 

2. .City and Stats filhis on Icuador 

' 3* AM I, Unit 11 providgs drills on present pirfeet>t8nses 
4. Entender y Habla r, Chapter 15, IB preients drills in parfiot tenses 
5* Oral Drli ls In Spanlih far further practice 'vd.th perfect 

Unit 11 . :_ _. 1.^ 

' 1* Bfgln topic outline study, , See page. 4 of guide 

2. Pan American Unipn provides a grsad iource for materials. 

3* - Unified Spanish d Cabot and Cabor, Oxford Book Company, is exaellent 
aourci for ganeraliiationB on use of artlclss * 

4. km 11,^ Unit 13 &km III/ Unit 31^ give review for ser-estar 
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InteiTncdiate Spanish Di Indian Element of South America 



Suggestions for Evaluation 

Objectiyes 1 - 6; Refer, to suggestions for previous quarters * 

1\ Descriptions could include contrasts with student own 
' ■■■ school, ' 

8- Discussion (either oral or written) could include in- 

fluenqes on dress ^ economy^ language architecture^ education^ 
government^ legends ^ cominunicatioh^^ transportation and 
agriculture * 

- ' ' -. ■ 

9: Use outline map. 
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. • Spanish Department 

Course Nunter 37342 0 Intennedlats Spanish Ei Bolivia, Chile, Argentina, Uruguay 

Description of Course; 

Further skill in Spanish is developed through reading selections, 
writing reports, conversing, and discussing selections read, Reading ' 
selections and discussions are concerned with the countries and people of ' ' 
Bolivia J Chilej , Argentina^ and Uruguay , 

Admird.strative Requirenientsi 

1) A maximum of 30 students - 25 recoimendad 

2) An electronic classroom with 30 positions highly reconinended 

3) A tape recorder in the classroom 

4) Maps of Spain, Latin Ajnerica^ Memco 

5) Access to a record player, film and filjn-=s trip projector 
and other audio--"vlsual aids 

6) Sufficient number of textbooksi practice records recomended 

7) Appropriate recorded tapes and idsual aids for the teacher 

8) Dally classes - ^ '" 

Course reconmendad for any student \rtio has successfully conmleted Intermediate 
Spanish D: Indian Element of South America "~ 



or i 



any student irfio can demoijstrate ability perform adequataly the objectives 
stated, xn Intermediate Spanish Indian Eleront of South America, 



Intermediate Spanish'^E* Bolivia; Chili ^ Argentina^ Uruguay 

" Objectives of Course / giuggested Content =4' ' 

The student is ^ able ^ - ^ Phonology , Mbrphologyj, Syntax', 

■ ' Vocabulary^ and Culture 

1) to mnipulate orally cumlative / 
structures and vocabulaiy as needed From Basic Text 

■= for eoninunication in varied situations Hablar y Lser i Chapters I3 

" " "'^ ^16 

2) to read longtr selections with more ' . 
facility in understanding 

3) to initiate simple conversations and 
contribute coimants in the classroom ' 
discussions • . = ' " . 

4) to initiate several questions related 

to reading selections ^ ' . ■ 

r . 

5) to show some degree of skill in identic . . . 
fying vocabulary encountered in reading= 

selections I ' ■ - ■ ^ - 

6) to manipulate cumulative' structures arid 

= ^ vocabulary in written exercises . ■ 

7) to Write resumes and/reports based 

on reading selections and related , ^ 

topics ■ . ^ : . ■ 

8) to read independently a short article in 
Spanish related to a specif jed topic and 

contribute some information to the class - 

9) to list' effedts of geography on the pop^ . . 
ulation of Bolivia ^ . 

10) ■to compare pastimes of. Chileans with • 

those of Americans ^ - ^ ' " . 

11) . to list similarities of cultural activi^ 
- ties in Argentina and the United States 

12) to compare and contrast the government of 
U,ruguay with that of . the United States 

13) . to define ^the purpose of the Organisation 

of. American States ■ -. ' ' - 

m 

14) to locate on a: map the countries of Bo-, 
liviaj Chile^ Argentina and Uruguay and 
their capital cities 1 La Paz^ Valparaisd^ 
Buenos Aires , and Montevideo 



Intermediate Spanish E: Bolivia, Chile, Argentina, Urug-;ajr ' • 

Suggested Reaourcgs, Materialsy MMi« ^ Methods. Activities 
List of 'Resources~sae Appendix ' 
■■ See Genaral Supa^es tions for use of Hablar y Leer ' ' ' ■ ■ 

Unit 12 ' ' ' , 

1. Hispanic World Fil'ms trips Peru ' ■ 

2. City and State films on Peru I - II 

3. Iberoamerlca , Scrlbners is suggested for teacher readinp on In 
civilization " , ■ . . - - b. - -^n 

4. National Geographic ^ 1968 ^ ' ^ 

5. ALM II, Unit 12, for practice, with infinitivea. after prepositions 
Unit 13 ■ ... ' ■■. / - ■ . 

■ 1. Hispanic World filpstrips - Bolivia " 

2. City and States films - on Bolivia . ■ - 

3. AM II, Unit U -.15 for. extra drills on adjectives - ■ . 
h. ALM i: Unit 17 has .good imperfect vs.' preterite practire 
5. Topic outlines are an excellent way of handling the repoi-t 

Unit 14 ' \ 

1. - City and stat'e- films - Chile .'. 

■ 2, Hispanic T/|prld filmstrip on Chile 

3. Oral Drills in Spanish for position of direct and Indirect obiect 
pronoun practice ' • . ■ , - • 

-""^^ 22-23. 28, 30 for good. drills on -use of subjunctive 
A-LM II, Unit 12, 17 indirect object. /pronouns 

Unit 15 ; y ^ = 

1, Hispanic World, filmstrip Argen.tina ■ ^ ' 
2.. City and state films on Argentina 

3* For drill on imperative consult AIM II, Unit 1?^ 19 « 20 

Unit 16 ' ^ ' ; / ■ '"^ 

I* Hispanic Worrld fllinstrip^^^ Uniguay l . ' 
2* City and state gfilms ^ Uruguay . ' 

3. Am II, Unit 17/^ has good drills on long^ forms ^of passesslves . ' 
4- Use information on OAS for reports . ^ . ■ . 



Intermediate Spanish E: Bolivia, Chile, Argentina, Uruguay ^ • . . 

Suggestions for Evaluation 

ectives 1 - 8* Refer to suggestions . in previous quarters 

^ 9. List effects related to coimiunicatlonj transportation^ ^ 
econorigr 

*, . • 

'\ ■ ,. 

. . 10. Include slndlarities antf contrasts. Similarities: skiin 
Contrasts^ horseback riding j rodeo^ - . 

ai. Include theatre, radio/ TV, movies, etc. 

32. Discuss (orally or in writing) differences and slmilariti 
in . structure 5 functions and powers of various governjTients. 



13. 



Write a definition of the purpose of the 0. A. S. 



14. Use outline maps. 



Spanish Department 



Cdurie Ni^^ 373430 . InteiTOdiate Spanish Ft A Visit to^ Spain 

Description of Course- ; ^ 3 . 

■ '- ■ 

A courifeV to deyelbp more facility and independence in the uae of 
the skills of underatandlngj speakip^ reading, and writing Spa^sh with 
appropriate use of the essential structures of the language* Selections 
included concem various regions of Spain, the people^ and their way of 
life. ^ : ^ 



Admnistrative Reqiiireffients 1 ' / . 

1) A maximm of 30 students 25 recomended ' 

2) An electronic classroom ^th 30 positions highly recoOTnended 

3) A tape racorder in the clasaroom 

4) Maps of Spain 5 Latin America^ Mejdco 

5) Access to a record play^r^ film and film-strip projector 
and other audio-visual aids 

6) Sufficleiit number of textbooks | practice records reconraended 

7) Appropriate recorded, tapes and visual aids for the teacher 

8) Daily classes 



CQurse racomonded for any student irtio has successfully coBgsleted Interrodiate 
Spanish Bolivia^ Chile ^ Argentiim , Uruguay ^ - ' ^ 

or ^ ' * ' 

any student who can demonstrate ability to perform adequately the objectives 
stated in Interme<aate Spaiash Bi Bolivia, Chile, Argentina, UruguaV i 
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■•r.r:n«d.iata ..;ipani.<^.h F: A Visit to Spain 



pbje;:tivef of Course 



Thi'? :it/,;dfjnl is able; 



2) 
3) 
^0 



'.c- S;.^Mi^3h in conversations and 
in discussicns of nmterial read and 
r*?^iated topics 

i 

to read S^nish with facility in 
understanding 

to s'^;:jTAriEe in writing the mterial 
read 

to list several relationships bet- 

v/ean English and Spanish (to demon^" ^ 

^ J-n^rrf tandlng .o^. concept . 
-or "Ian age )^ . 

' % ^ ' 
road, indvpandently. an appropriate 
short wDi^k or short selection^^ and to 
'^^iT-rlbut'^ inrormtion ta the class 
rrorn this reading 

t-O locatt? on a^nmp of Srmin some pro- 
vince.^ and ^jit^^ u 

tc disnuss some hlstori^^al fc^vents and 
pt?r3ojiag©^ of Spain ,| 

to .JDntrant eDme regions in Spain 



r.o dl5r7i<?s various altitudes and^ 
t/alues held by., various S^nish- 
Speaking people ' 



Suggested Content 

Phonology^ Morphology J Synt 
Vocabulary, and Culture 

From Basic Text ^ ^ 

Hablar y Leer ■ - -:Chapl.c^?- 



Intermediate Spanish Ft A Visit to Spain 

Suggegted ResQurces, Materials, Media, Methods, Activities 
List of Resourcas-eee Appendix 

'See General Suggestions for use of Hablar y Leer 

Uni.t 17 , ' * ' 

1, City filma ( ''Tierras de .Espala^' and "Costa de Espana'') and state 
films are excellent > , 

"*2. Hispanic World filmstrip^- The Mediterranean Cost 

3;.. class reports on El Cid aiid regions^ and cities of Spain 

4p Cumbras . Holt- has a good Chapter, on El Cid . * ^ , 

^5. EBF^ Ehdlio en Espana , Lessons 1^ 21 pertain to this' material. 

Unit 18 ^ ^ ... ^ \ ^ ^ ' 

.1. Am II5 Unit 20^ Am 111^ Unit 25 - have good drills on comparatives 

2. EBP5 ^dlio en Espana^ Lesson 24 ^ 26 hss Alhambiu and Generalifat 
3* Hispanic Wdrld Films trip - Andaluc^a - 

4*= Cumbres^ Holt presejits and excellent chapter on the Moors of Spairf, 

Unit 19 — ^ ^ ^ 

1# Hispanic World Pilmstrlp ~ Castilla 

2, ' EBPj Snillo en.Espana^ Lessons 6j 9 - 10 has La Granjaj Orillas del 

Tajo and Callas de Toledo 
3* Oumbres , Holt has a chapter on Lazarillo de Tormes 
4* . Am '11^ Unit 18 deals with ' negatives . . ' 

Unit 20 

1* Two Hiipanic World; filmst rips 1 Madrid and La Mancha 

2* Cumbres , Holt has different selections from Don Quijote* 

3. Record of Man from La Mancha Is available '= 

4g. EBP| Snllio en Espana J Lessons 11 - I3 gives good supplementarjr ^ 

material on Don Quljote. 
5* . AD5 IljpUnlt 16 has good drills on the passive, 
6, City film "Castlllos an Is^ffa*' is va^ good. 



Interraediate Spanish F: A Visit to S^in 

c ^ Suggestion s for Evaluation 

Oblectlves 1, 2, 3, 5, 6: Refer to suggestions for previous quarters 

4. List could include some of tte . following plus an 
example of eachi 

; . , a. English and Spanish word, order differs, especially ■ 

■ . in questions, limitini words. 

, b. Thfl sounds of Spanish are much more related to one 

„ conaistant written form than the sounds of English. 
* . c. In Spanish meaning la often changed -by changing -word 

endings. In English we use additional words. " 
, , . Stress in intonation In English is a major key to 

meaning'. In Spanish differences are more often ^ ' 
made by word choice, . ' 

7. May VB.TJ according to independent^ readings, but should ' 
' • include significant events and pBrsonages. 

Contrast regions with regard to foods, dress, recreation^ 
occupations, and attitudes as influenced by geography 
heritage, ancestory, etc, ' , ' ' 
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8. 



9. Discussion of the following topics might be included: 
religion, fri'^ndships, time, mechanizAtion, daily liv- 
ing, material goods, honor, etc. 



Spanish Department 
Course Number 374420 A Mexican Novel: La Parcela 



Description of Course* 

Reading of "La Parcelft»»^ a storj^ of life in rural Mexino at the 
end of the 19th century, 

Administrative Raquireinents ! 

1) A maximum of 20 itudenti 

2) A tape recorder in the classroom 

3) Access to a record playerj film and filjn--strip projector 
and other audio-visual aids. 

4) Sufficient, number of texts 

5) Appropriate recorded tapes for the teacher 

6) Class sessions of 90 m™tas^ 3 days a week on alternating 
days recoiranended ' . 

Course recommended for any student who has successfully completed Iri t e me di at e 
Spanish Tt ~A Visit to Spain ^ 

or 

any student who can demonstrate adequate perfoMmnce of oral and witten , 
skills as stated *n the objectives of Intemediate Spani s h Fi A Visit 
to SDain. 



■ A Mexican Novel :^ La Parcela 
ObjectAves of Course 
The student is able: 

1) to follow conversation, class dis- 
cussion,. or short lecture in Spanish 

<) to contribute to class discussion 

3) to read Spanish -asily .or compre^ 
hens ion . / r. 

4) to^ prepare in and out of class a 
v/ritten Bximmry qr report in Spanish 

^ with access =tp needed materials 

.0 to discuss certain aspects '^of rural 
Mexican life durlrfg the late 19th ^ 
century ^ 

6) to dascribe social and economic 

■ conditions of rural Mexican society 
of the 19th centuiy ' ^ ^ 

7) to compare the 19th. century rural 
Mexican life and rural life of that 
period in AmericE, 



SuMested Content 

From Basic Text 

Am Level IV Units 36 



- 40 
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A Mexican Novell La Parcela 



Suggested ResQurcas , Materials ^ Media , Methods ^ A ctijn t i --s 

Resources j 

Tapes for AIM Level TV Units 36 ^ 40" ^ 
Map of Mexico = 

Re^lia fo 19th Century Mexico 
3 5 Spanish - &iglish dictionaries 

Iberoamlrica ^ S c ri bne rs . . 

Methods 5 Activities 

1, "Word Study L' . " . ' • ■ 

a* Read descriptions of wards 

Write original sentencas using new words, 
2* .Assign pages for reading by dividing unit into groups of 3 to. 4 pages .ne? 
night. For examples Unit 36 p. 4 - 7i 8 - 11, 12 - 14, 15 - 18. ^ I- ^ 
some cases^ students .may be able to read mora or i.ess depending on abiiir. 
'3, Discuss what has been read by means of question' and answer session. 
4- Spot read for. pronunciation and dif f Icult . constractions * 
5* Use questions at end of Chapter for discussion dn class, "Para Hablar^' 

6. At an appropriate time the "Para Escribir'* may be assigned for homeTOrk 
or for written work in class. 

7. Ask for definitions for synonyiiis of word^ studied from time to time in 
class make sure they are given in Spanish 

8* Assign one night for ''Grairanatical Notts" and Idioms'' 
,9* Discuss gramnar and do oral di:ills in class* , . ^ 

10. Use km Level IV. tapes for practica in readlhg and for oral test, Studan- 
should be familiar v.. th idioms and important expressions in Chapter ' 
before they take test, 
lip Review by asking for descriptions of main , .charaoters^ sunmaTizing action 

of sto^^ or writing sunmiary of st©^, . - 
12, Refer to questions at end of Chapter fqr principal ideas of each unit 
Teacher will also be able to think of^ impoptant ideas for class dis- 
-cussion or for testing purposes^ etc, ^ _ 

ij* Use "Writing^' at end of each chapter for theme, testj or for v/ritlng 



,A Mexican Novel f La Parcela , ■ . - 

Suggestions for Evaluation 

1* Ask oral or written questions or request an oral or written summary aftei 
studants listen toi ^ ^ 

a. taped conversation 

b, " taped reading or lecture 

c, class discussion 

d. lecture or paragraph read by teacher 
e* lecture orreport of classnmte, 

2* Students^ should ask relevant questions and make appropriate coniments. 

3* Students are given a parafraph or^^ short selection to read. They then 
answer questlQns about r 

a* content ' ' / = 

b, structures " . 

c . idioms , ' 

di vocabulary = ' , 

style ^ ■ ■ 

4- Given text and Spanish-Engrish dictionary write on relevant topic. (Para 
Escribir has good suggestions) These ara graded "on use of vocabulary and 
structures and on expression of ideas; 
Refer to^ Hispanla March 1968 p. 126 



5. Should mention daily life^ family^ values^ ways of seeking Justice, 



Course Nimber 374430 



Spanish Departoient 

A Spanish Drama: "Los Arboles Mu€ror\ de F 



Description of Course: . , 

A study of a contonporary three- ict play by Alejandro Cuaonn. 
It is tiie story of one man • attcanpt to help his fellowmen find liappiiK 
in the modern age of mechanisation and impersonality. 

Administrative Requix^ementai 



1) A m^imum of 20 students r=-= 

2) A tape recorder in the classroom ^ ■ — 

3) Access to a record player^ film and f^mstrlp pro'jecto"^ and 
other audio^-visual aids 

4) Sufficient ntmber of texts 

5) Appropriate recorded tapes for. the teacher 

6) Class sessions of 90 minutes^ 3 days a wael£?on alternc^ting 
days reconinended 

' ^ ^ ' ^ . ^ ^ 

Course lycomniended for ariy student vAo has successfully completed Int er^ 
mediate ^aniah F : A Vigit to Spain ~ 

or 

any student who demonstrates adequate perfoiroance of oral and written 
skills as stated in the objectives of Interaiedlate ^anish V % A Vis it 
to Spain. — - - 
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A Spanish Drama: ''Lqs Arboles" Mueren ds Pie" 

Ob^antlves Of Cour.^ Suggests Content 

The student is abla. ' From^ Basic Text 

1) to follow convarsaUon, clas. dis-^K . ^"^^^ ^ 
cussion, or short lecture In Spanish 

2) to contribute to class discussion 

3) to read Spanis! .aslly for comprehension 

^) +n p r epape li, ^nd uuL uf clas s a writ- — ~ ^^^^ — 

ten summary or report in Spanish with 

access to n^^ded naterials ' • ' 

0 to give a short, planned talk in , - 

Spanish on a chosen topic 

6) to describ^i the emotions to people - ' 
with difflerent cultural backgrounds " 

7) to discuss the place of servants in ■ ' 
Spanish. family striictui^e in the early ^- ' 
20th century 

8) to discuss Casoha's portrayal of cer^ 

tain character types . 

9) to discuss the ties between generations ■ ■ ■ . 
V . in Spanish families . ^ " ^ . ^ ' ^ ^ 



A Spanish Drama* "Los Arboles Mueren de Pie 

SuCTested Rgrources. Mate rials, Media. Methods, Activities 

Resources : • - - 

Tapes for AIM; Level IV Units 44 = 47 

Blank tapes to use Vor recording student perfonnance ^ .. 

Z -^5 Spanish^English dictionaries 

props appropriate' to perfornmnce of play* . ' . 

Methods y Activties:' 

1* An introduction, to the vocabulary oT the theatre 

2. Word study ' " ■ ^ 

a. read sentences using words 

b, nmka original sentences employirj new words. 

'^c; discuss and use any related words, eg. ''comodidad" — comodo ' 
3* . The drama ■ 
. - a* This shoul* be- read aloud - ' ' 

b. Students can be assigned parts to be acted in class. 
Q* Question-Answers technique is effective for plot development 

d. Descriptions of staging and characters are good for lengti^ disco. .rse 

e. Use ALM Level IV tapes for pr^tifte in reading and for oral tests. 
Students should be familiar with idioms and. important expressions 
before taking test, 

k* Para hablar ^= This should ^be used to develop discussion in class. As 
the teacher desires^ ha may add^addltional questions* ■■ 

5, Para eiscribir - This mjr either be done as hcmework^ theme, in class or 

oral discussion , . -.'^ . . . - " " . . 

6* Assign one night for "Grammatical Notes" and "Idioms" 

7. Discuss grammar and' drill -orally in class, 

d. '^Writing" at the end of each unit may be used as a theme or conversation* 
9* Tests ^ may be made from ^'Para Hablar"^ ^'Writing'* or may be simple question- 
answer tests, 

10* Discussion may be -centered around^ some topics interesting ' to the student 
not mentioned In 'the text, \ ^ * 

a. The moral obligation of Mauri cio \ 
. b. Mauricio 's attitude toward his wrk^ ^ ' 

c* Contraet the Ideas of love as .expresised by ''La Abuela^' and Isabel 
d. Conjectures on the futures of the principle characters 



A Spanish Dramai '*Los Arboles Mueren de Pies'' 

Suggestions for Evaluati 



1. Ask oral or written questions or reauest an oral or vrritt^n 
f udents listen tot ■ 

a. Taped conversation ^ 

b. taped reading or lecture 

c. class discussion 

d. lecture or paragraph read by teacher 

e. lecture or report of classmate 



2. 

3. 



Students^ should ask relevant ■ questions and nmke appropriate comments. 

Students are given a paragraph or short selection to^ read. They then ^ 
answer questions about: ' . & ' 

a* content 

^ ,b* structures . ' \ - ' . 

c* .idioms ' 

a*.- vocabulary ' ' - / ^ 

e. stylt, 

4. Given text and apanish-English dic.tionai^ write on relevant topic (Para 
. Ea-cribir has good suggestions) These are graded on use of vocabuiarnr and 
structures and on expression of ideas: • ' ■ 

Refer to HlBpania March 1968 p. 126 

■5. .Give planned talk which is graded on adequate use of structure, control 
of vocabularY, and reasonable fluency, 

6. Discuss love of self, others, family and revenge, dispe ration., 

7. Jobs, attitudes toward fanuly, famly's attitude toward' servant. 

8. Young girl, secretaiy, pastor, director, clown. 

9. The. sentiments of the grandparents toward grandson. 
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Spanish Department 



Course Number 374440 



Spanish-Speaking Teena£?e r 



Description of Course: - ^ ^ ■ 

A: study of the lives, relationships, and activities of Spanish- 
speaking young people with discussions of similarities and differences 
as compared with various aspects of the lives of .^jnerican young people, . 

AdMnistrative Reqiiirements : _ ^ ' 

1) A maxlmmn of 20 students ^ , ^ 

2) A tape recorder in the classroom , 

3) Access to a record player, film ^nd filnis trip-pro jee tor 
I 'and other audio-visual aids %% 

4) Sufficient nun^er of texts • ■ 

5) Appropriate recorded tapes for thS teacher > < 

Course recoimiended for any student who- Aas successfully conipleted Inter - 
mediate Spanish F: A Visit 'to Spain ' " " 

or " 

^ .any student who demonstrates adequate: perfonnance of oral and written 
skills as stated in^the objectives of InterTnediate Spanish Ft A Visit 
t_o_ Spain . ^ " : , 
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r pin peak! nr Teenag-pr 

, . Cb,;e-n.ives of CourTH - 

The .St'ident is able: ■ 

1) ^ to fallow ^conversation; -lass ciis^ ' 

^''iB&ion, or short lei-Uirp :i\ :>panish 

2) 10 6ontribute to Laas dis 'ussion 
|C3) to read Spanish easily for ^-orTipre^ 

.h) to give a short, planned talk in 
Spanish on a .^hosen topic 

■O to identify Various features of 
familj life of Gpanish^speaking' ' 
peopie 

6) to discuss activities and relation- 
ships of .Spanish-speaking people 

^) to discAiss inrluences of culture a^d 
tradition on the behavior of Spanish- 
speaking teenagf^^rs ' 

to <:ontrast the livec of. Spanish^ ^ 
spaakihg teenagers \n.^ h those of ^ ■ 
Anieiunan te^ :,a0ers 

^) to describe varipus Ideas of - Spanish^ : 
■ speaking teenagers about Arnerican, youth ^ 

10) to identify some factors contributing Y 

to these ideas of Spanish-speaking teen-^ 
acers. . 



Su^Eost.ed Content . 
From BasivfTRxt i 

Lear, iiaSlar y Es^-rrpir llol^ , F= i r - 
Basic , Cant ^n^: ; ' 

^ J©, niaris^^ Article - :;urrg re l^u^ = 
" Itiipressionos de- lui ert^idi^n^^' 

^^H :-bo a.l Mindlal" 

"Cb,1e-to e importanria de la f f :m 

''rlBti Segura" 

N":5mero dos ^ 

**CortesIa del Tratamiento^^ ' 
"Brasil se adjundico^ ' 
Mumero ^inco 

^'Comedia de ^Eduai^do Criado** 
rBntrdvista't - ^. • ^ 

aa N^via^ 
''Cortesia der Teatro". 
r Mmero siete y ' . 

''Eacuela cential*' ' , / 

^'Idioina y patria'' ■ -.^ 
''Las cuatro Amirican" 

Ingles para espanoles*^ 
^'La Pared ■ ■ / ■ , 



ym- c" 
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Spanish-Spaaking Teenager 



Suggested R esources. Materials, Media. Methods Activities 

Resources I 

Tapes for Lear, Hablar y Escribl r ' ' 

Teacher*! Manual for Leer, Habla r y Escriblr 

Pen Pals ~ - 

Magazines and news^per articles relating to teenagers 

Methods^ Activities ' 

The Taacher>^s -Manual is useful in background material, notes, and ' 

and dlscuaeion topics, ■ • ^- - 
2* , Hablar y Egeribir suggasts conversation patterns and topics. It/also' 

contains excellent exercises* , : / 
3. The play "Cuando las nubesM 

a, play tape ' ' ^ ^ ^ ^" 

read aloud ■ r 



b. 
d, 
f. 



draniatize 

queBtiori-answer technique to develop plot* 

.descriptions of characters and .staging are good for discourse, 
topics listed in ^'Hablar y Escribir'* for discussion' or writing 
additional discussion on " c ' 

1. author's technique . ^ T \ 

.2, siinilar ^plays ^ ' ' 
3. ' student reaction -to teenagers presented 
4* obligations. of parents ' 



/ 

Spanish^Speaklng Teenafeer 



Suggestions for Evaluation 



1, Ask or^l-or written questions or request an oral or written Biiwjmry after 
studente lieten to* ' ' ■ 
a. taperi canversation 

taped Reading or lecture 

c, ■ clasf' discussion , 

d. lecture or paragraph read by teacher . , • 
o. lecture or report of classmate ^ 

2, ^Students should ask relevant questions and make appropriate, cornmehts 

3, Students are given a paragraph or ^short 'selection to read. They then 
answer questions about: ^ 

a. content = - - 

b. structures^ 

■' c, idioms - ■ _ 

d, vocabulary 

e. style 

4, Given text and Spanish-English dictionary write on reievant topic* (Hablar y 
Escribir has good suggestions) These are graded on use of vocabulary and 
stimctures and pn expression of ideas? . ' - ' 
Refer .to Hispanic March 1968 p, 126 

relationBhips of relatives^ meal customB, duties of teenagers ^ occupations 
and .duties of parents/ religion 

6. dating J sports^ school ^ hobbies , jobs 

7. church, ancestors . . 

8. family life, activities 

9. freedom, money ^ dating, family 

10. books/ movies, 4cquaintancas7" communication media 
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Spanish Departtnent 
Courie Number 374450 Cdurtesies and Customs in Spahish-Speaking Countri 



Description of Courses 

An in-4epth study of social courtesy and holidays in Spanish- 
speaking countries. Discussion of courtest includes courtesy in public 
places, such as the theatre ^ restaurants, stores, and soccer games | the 
use of the telephone; table etiquette. Discussion of holidays includes 
celebrations of Dfa d© la Rasa, Dfa de Difuntos^ la Nayidid y Pascua 
Florida* 

■■ 

Administrative Requirements i 

. 1) A fflgximim of 20 students 

2) A tape recorder in the classroom 

3) Access to a record player^ film and filmstrip projector^ 
and other audio-visual aids ^ 

4) Sufficient nmnber of texts 

5) Appropriate recorded tapes for the teacher 

Course recoimnended for any student who has successfully coinpleted Inter' 
mediate SDanish F: A Visit to Spain 



any student who demonitratei adequate perforaiance of oral aftd ;Witten 

skills as stated in'the objectives of Intemedl ate Spanish F: A Visit 

to Spain . 



Courtesleg and Customs in Spanish-Speaking 
t 

Ob.lectivas of Course 

^ J 

Tha stJident is 'able: 

1.) follow conversation j class dis- 
cussiorij or short leclure in Spanish 

2) to contribute to class disc^ussion 

3) to read Spanish easily for comprehen- 
.sion 

h) to prepare in and out of -lass a 

wrltt.en sunimary or report \vi Spanish 
with a^-^cess to netdad jnat^erials 

) to give a short, planned talk in 
Spanish on. a chosen to pin = ^ 

n) to dis"M.iss so^^ial courtesies of the 
^'panish-speaking people 

'.") to -ont.raBt so^^ial courtesies of tfte 
Spanish-speaking countries with various 
social courtesies in the United States 

8) to describe certain celebrations in 
3 pan i s h-B peak i ng countries 

9) to discuss the significance of holi--^ 
days in the lives of Spanish-speaking 
people 

lu) ■ to contrast celebrations in Spain^ 
Latin America^ and the United States 



Countries 

Suggested Content 

From Basic Text: . 

Leer^ Hablar y^Esi^ri^bir 

Articles on Cortesia ^ , p* ITcs 

p. 202, p, 2U ^ \ 

Additional articles on.^p^-^8j ''fornc 

buscar un nombre,,," 

p, ''Conio llamar por telefono'^ 

pi "El Descubrimiento de America" 

p, 36, . **Estampa del Almlrante" 

p, '^:6j "Servicio de Mesa'' 

p, ^'Lo que lleva el Rey Gaspar'" 

p, lUO, '*Llegan los Reyes Magos'* 

p, jOo, ^*Tradiciones gastronSmlcaD ■ 

de la Epifanla'' 
p. 1235 "Seleccione con tiempo sus 

regalos'^ 
p. 1745 "Elegancia Masculinai 
p, 240, ^'dumplio dieciseis afloo'^ " 
p. 241, "Dies consejos^' 

Basic Tapes or Text: 
Galeria Hlspanlca 

Cuadro 13:- 
'\gemana Santa'' ' 
'^El Carnaval" 

Cuadro 15^ 

^'Costumbres del dia de los difunto^" 
Cuadro I6 : 

'Pfflvora en fiestas 'V / ' 

'■San Fermin'^ 



ERLC 



96 



Courtesies and Customs in Spanish-Speaking Countries 

Suggeatad Reso u rces. l'!aterialg. Madia. Methods, Activities 

9 

Resources 1 

Tapes for Leer/Hablar y EBcribir _ - 

Fi3jnst EBF "toilee Regionalea''' J»E1 pumpleanos de Pepita" 
Books- Espanai Sintesisje su nlvliigacign - Scribners 

Iberoamerica: Sintesls de su civlllzacl6n - Scribners . 
S panish for Secondary Schools Levels 4 & ^5 ^ Heath . 
For Tierrag de Espana = Holt ^ : 

Magasines^ ^catalogue' ( Galendar) from - Oicina de Lurismo Madrid, Spain 

U,"S* Office of Health Education & Welfare ^'Fiestas en Mexico" 

Blanco y Negro, Life in Spanish * are good sources for visual 

Esmna Semanal published by Spanish Bnbassy Washington D, C has articl'iE 

describing holidays. 

Methods, Activities: 

1. Tapes provice listening comprehension and oral practice. 

2. "Hablar y Escribir" provides oral and written exercises, ^ 

3. Outside reading from additional texts used for short reports* 

4. ' Teacher^ 3 Manual for L@er , Hablar y Escriblr gives additional dis- 

cussion topics background material and notes. 

5. Class discussion develop after taped conversations. It aids to 
follow instructions in Teacher^s Manual for -first discussiahs p. 
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Crjurtssies and Customs in Spanish-Speaking Countries 



Suggestions for EvaluatiQn 



1. Ask oral or written questions or request an oral or v/ritten suirjnai^ after 
students listen *to: 



b. taped reading or lecturs . 
n* class discussion 

lecture or paragraph read by teacher 
e, lectura or report of classmate" 

2, Students should ask relevant questions and make appropriate comments. 



3. Students are given a paragraprFor short selection to read. Thty then 
answer questions about: . / 

=ja* content 

b. structures 

c. idioms ■ ' ' , 

d. vocabulary 
e style 

4, Ajiven' text and Spanish=Er^glish dictionaiy write on relevant topic* (Hablar y 
Escribir has good suggestions) These are graded on use of vocabulaiy and ' 
stnictures and on e-xpresslon of ideas" 

Refer to Hispanla March 196 B p, 126 



5# Give planned talk which is graded on adequate use of structure, control 
of vocabulary 5 and reasonable fluency. 



Mention courtesies in theatre^ restaurant^ stores games ^ and on telephone* 



taped converiation 




A. 



Mention above courtesies in contrast to American. 



Describe Dfa de la Ray^a^ dia de los difuntos^ - J^avidadj and SeTnana santa. 



□ 



* 



10. 



Use class discussions as a basis for Gvaluatian* 
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Spanish Department 
Course Number 374460 ^ Geography Affects Life 

Description of Course i 

A study of cultural and econondc aspects of Spanish^speakrug 
countries as related to geography and the 'people ' efforts to overcome 
physical obstacles • 



Administrative Requirements ^ * 

1) A maximuin of 20 students 

2) A tape recorder in the classroom 

3) Access to a record player^ film and filmstrip projectorj 
language lab and other audio-visual aids 

4) Sufficient nuiTter of texts 

5) Appropriata recorded tapes for the teacher 

^ ^ [. ■ 

Course reconmended for any student who has auccessfully 'completed Intern- 
mediate Spanish Ft . A Visit to Spain ~ 

or 

any student who demons tratea adequate performance of oral and written 
skills as stated in the objectives of Interatediate Spanish F; A Visit 
to Spain . . 
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Geography Affects Life 

Gb.iectives of Course 
The student is able: 

1) to follow conversation^ class dis- 
cussionj or short lectuain Spanish 

2) to contribute to class di. :nsion ^ 

3) to rtBad Spanish easily for .^ompre'- 

hens ion , ■ ' 

4) to prepare in and out of clasB a 
written sumrna^n^ or report in Spanish 
with access to needed imterials 

to discuss the effect of geography 
on life in Bolivia, Chile," Colombia, 
Ecuador, Mexico ^ and Uruguay 

C-) to discuss efforts to imporve condi- 
tions related to physical obstacles 

") to list differences in the life and 

culture of people of different count rie^ 
as related to physical aspe:^ts of the 
count 17/ 



guggested Content 

From Basic Text: 

Leer, Hablar, y Esnrib ir 

Leer, liablar, ^^icivibjr 
Ecuador, p. bR; TeremotCBj p. !^ 
Mexico/ p. 16.- ChilQ, d. ik. ; 
Chile, i:U, p. 1%; Iclor:^^ j..^ : 
Mexico, p. '227; Uruguay, p, 2y.\ 
Progreso, p, 23^ ' ' 
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Geography Affects Life ' «(• 

Suggested Resources ,_Materials^ Media,_ Methodg, Activities . 

Resources i . 

Tapes for Leerj Hablar, y Escribir 

Teacher^ s Manual for Leer, Ha blar, y EsGrlbir for Hablar y Leer 
Hablar y Leer '-^ Holt Iberoamerica - Scribners 

Hispanic World filmstrlps films from audio^visual 

1. Chile 9t8>JGC ' " 

2. Colombia 91^*6 

3. Bolivia Lahd in the Slcy P - 918, 4B 
Pang ramas - Holt ' 

The D* C\ Heath publication Spanish for Secondaiy Schools contains 
pictures and readings which make excellent supplement* These selections 
could be read for oral comprehinsion. 

Pan American Unioni Washington D, C. 20006 lias a catalogue of publications 
which are useful. 

Map of South America - Galeria Hlspfeica - McGraw Hill 
Methods 5 Activities 

1. For the articles in Numero 2 "Agru^cion ecutorianat , . and "Marcelo 
Caaarj ^' a feport on the Andes could be given* ■ Mention can be made of 
ChimboraMj the highest mountain^ and of the landslides v/hich have 
occurred ther'e. 

2, Numero 6 can be supplemented as follows: 

a. From Oaleria Hlspanlca ^^Los Dos Llbertadores" and ''Una Carta a Dios" 

b. Report on San Martin's march through the Andes 

c. Iberoamerica for history of San Martin. 

3* Numero J "El Conflicto del Rio Lauco" should ■ be introduced as follows: 

a, discussion' of the geography of the two countries.. 

b, report on the reasons Bolivia is landlocked. 

1, mention loss of ports Iquique and Ariea, 

2. loss of copper mines and their importance to the econony. 

3* article in Level 4 of D. C* Heath on the nationalization of oopper 
' mines in Chile. 
Ct Discussion of structure and accomplishments of 0*EiAi 
4* This discussion of O.E.A* leads to ^'Montevideo" In Numero. S* In 

addition in reading ''Urge prohibir.,." it is suggestid that the student 
discuss i 

a, conditions neGes£a3:y for the growing of coffee (tierra templada) 
b^ impo-rtance. of coffti in the econony of Colombia 
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Geography Affects Life 

Suggestions for Evaluation 

1, Ask oral or written questions or request an oral or v/ritten summary aftsr 
students listen to: 

a, taped conversation • . 

b, taped reading or lecture 

c, class discussion = ■ 

d, lecture or paragraph read by teacher 
e* lecture or report of classmate 

2, Students should ask relevant questions and nske appropriate coirjrients. 

3, Students are given a pkragraph or short selection to read, .laythen 
answer questions about: • . ^ 
a. content ' 

b* structures 

r, idioms 

d* vocabulary 

e, style 

' I... Given text and Spanish-English dictionary write on relevant topic, ( Hablar y 
Escrlbir has good suggestions) These are graded on use of vocabulary ana 
structures and on expression of idaas^ 
Refer to Hispania March 1968 ^p, 126 

Mention econoriy as related to agriculture, oDCU^pation, diversions 

b. Government regulations, Crganizacldn de Estados ATnericanos, econon^^^ 
transportation 5 conimunication , 

-7,' Same as 5 plus personal experience 



1 
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Spanish Department 

Course Number 374470^^ Vistas Espana* A' Film Introduction to Spain 

Description of Course: 

Spain and her cultural heritage are presented as seen through ^ 
the eye of the cajnera on location in Spain, Included are representative 
national monuments chosen throughout the provinces and historical regions 
of Spain. Topics are discussed in Spanish. 

Administrative Requirements* 

1) A , cimum of 20 students 

2) A tape recorder in the classroom 

3) Daily availability= of movie and filmstrip projectors 

4) Classroom appropriately equipped for showing filjiTS 

5) Appropriate films and tapes for the teacher 

6) Daily classes reconmiended 

Course recomnendad for any student who has successfully completed Inter - 
m ediat e Sp anish Fi A Visit to Spain 

or 

any student who demonstrates adequate perfornance of oral and written 
skills as stated in the objectives of IntenTiedlate Spanish F; A Visit 
to Spain . ^ . 
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Vistas de Espana: A Film Introduction to Spain 

0b,1ective3 of CoursP Suggested nnnt..nt. ■ 

The. student is able: Pj.^^ g^^, _ ^^^^^ 

1) r^ii - Films and tapes of EBF 

.I.J '-A/ iQilow conversation. rlsR"? Hi=_ -n-™-' i ■ " 

--^ciartLion, cxaas dis- Enulio en Eap ana - as follows' 

cu«sion, or short lecture in Spanish 3 6, 9 - iC 17 - 19, 22° = 
■2) to nontribute to class discussion 

3) ' to give , a. short, planned talk in 

Spanish on a chosen topic 

4) . to locate the following provinces and 

historical ^places of Spain: the Cas- 
tillas, Leon, Andalucia, the Alhambra^ 

the aquedncto de Segovia, ioledo. La . ' - 

Mancha, Sevilla ' „ • _ . ' • 

'j) to identify the following significant ' - ' 

personalltiea: Cervantes, El Greco, , ' . 

Don Quijote, Lazarillo, Fray Luis de ' , 

Leon, Unamuno. - ' , . . ■ 

6) to discuss the cultural , heritage of . ■ . 
Spain ^ ' 

7) to contrast central Spain and Anda- 

lucia ■ 
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Vist-as cie Espa^r> A: Film Introduction to Spain 



Suggested Resources, Materials, Media, Methoas , Activities 

r. 

Resournes \ ^ 
Texts for EriLiAlo. en Espafk ^ Filmstrips and ^'ue cards for Emilio en Espana 
Cumbres de la ^-ivli Izacion egy ^nnla - Hnit. . ' 

Espana, sfntesls de su civili Sac;ion -^Barlbners . ' . = ■■ ' 

Filmstrips frotn Hispanic World - 'Holt " • ' 

Teacher's Manual^ for Endlio en Espan a - ^ ' . . .. . ' 

Methods 3 Actdvitles • ■ ' - , " 

1* It , is imperative that the teacher read the introduction to M.lio 
and the 5iiggastloni3 for use of material. A sample ^ lesson plan is 
included, whlcK must be modified .to suit; the needs of the class and 
the amouht "of time available. on each lessen. J . ^ . , 

2. : .Taped grammatical exercises ^should be' used diseriminately only for ^ ' 
problem areas; These^exercisr^s are written in the book to^ facilitate : 
^ ^ your finding quiakly those your, students need. In some lessons it 
may not be necessai^ td^iis© ev:y.ot the taped drills. - ^ ^ \. ; 

3*^ Sixteen lessons concentrating dn central and southern Spain havevbeen 
selected for this course. This will allow three to ^ four days for each, 
l,esson, The^ lessons and^^ additional suggestions: follow: 



Area of Spain 
Madrid 

Segovia 
Toledo 
La Mane ha 



-CastJila. = 

Leon 

Andalucia ^ 
Cardoba 



Film 

*'Te.mdos de Madrid" 
^'Plaaa de Espana^' 
''Escorial'' 
'■Segovia'- ^ 
''La Granja*' 
"Calles de Toledo'' 
"A oririas del Taja" 
''Campos Manchegos'' 

/'Mollnos de Viento" 

"Alcala'de Henares". 
-itCamp5=s - de- Sas4411a^J- 
"Salamanca'' 



Les son No . 

k 

72 
■ 5 ' 
o 

9 , 
10 
11 



12 

13 

17^- 



Suggesteul 
Riport "■Dlseuss ion 

a little about Cervantes 
Spanish artists 
the ■^aqueduct 

a comparsion with Versaille: 
El GrecQ' 

song--"The Impossible Dream*' 
play- "Man of La Marie ha" ^ ^■ 
Cervantes 'I excerpts 
from, n .Don Quixote. . . 

;exc.e rpts "f rom- La^a'ri-l-lo° ;^v^;"^ 
Fray Luis de Lerfni Unamuno 



"El^ Qalifato" 19 moorish 

"La Alhambra^' 25 influences, 

"El Generalife^^ Zh 
Sevilla "Barrio de Santa Cruz'^ IS . ■ 

"Hasta Pronto 

4* You my want to assign topics for the students to report on concern- 
ing particular lessons. Suggestions have been made above. For examplej 
before starting the lesson on Escorial^ you may want to assign several 
students reports on Spanish artists in order to give them additional 
background* ; ' ' 

5i An additional aid my be a student s.elf-test for comprehsnsion or^^the 
film, ' An example for film #3 follows! 
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Vistas de EspaPfa: A Film Introduction to Spain 

Objectives of Course Suggested Conten t 
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Vistas Espan^: A Film Introduction to Spain 

V • 

. ^ = Suggested Resources ^ Materials^ Media ^ Methods , Activities continued 
. ■ "' ' Write si/Dr.no* 

1st viewing 2nd vievdng 

1, El ^bano tiene banerai dudha^ 

lavatao^ y jabdn, ' No = No 

2, La Telefonica el tdificio .No ■ No 
mas alto' de Madrid, . ' 

. . ' . ■ . '■ 

3* La T6rre de Madrid es un ' Si . . Si . 

rasacielos como en Nueva York. 



4» Todos van a laazotea a ver ^ Si ' ■ Si 

Madrid a vista de pajaro** 

After the first viewing of the film^ distribute miirieographed self-testi. As 
you rewind the film^ let the students answer in the first coluinn, Reshow film* 
Have students answer again in the second column. Theri quickly give the answers 
while student checks his own paper* Thus he can readily evaluate his Gompre-' 
hension 
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Vistas de Espanas A Film Introduction to Jpain 

Suggestions for Evaluation 

1, Ask oral or written questions nr request an oral or written summnr after 
students listen to- ^ ^ , ' "" 

a* taped conversation 

b. taped reading or lecture 

c. class discussion 

d. lecture or p?.ragraph read by teacher 
e* lecture or re-port of classmate 

2, Students should ask relevant questions and make appropriate comments, 

3, Give planned talk which is graded on adequate use of structure, control 
of vocabulary, and reasonable fluencys 

U. Locate places listed on a map or fill-in blank such asi La provincia 
que tiene la mayor influfncia morinca es . Or appropriate. 

V. Pill=ins^ matching, or short-answer quist 
|p Should mention Moors, Romans and Catholics* 
1. Mention dances, dress, festivals, geograpt^, and ancestors. 
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Spanish Department \ 
d-- ■ ■ * 
Course Number 374480- ' Spanish and Mexican Art 

Description of Courses ■ 

4 study in Spanish of the major movements Ln art and archi- 
tecture with emphasis on the Spanish and Mexican painters and their 
contributions , . . ' 

Administrative Requirements: 

1) A maximum of 20 students 

2) Daily availability of opatue, slides and filmatrxp 

3) Classroom" appropriately etuipped for shovdng slides and ^ 

fiTjnstrips , • -t ' 

4) Appropriate slides, films trips, and other audio-visual 
aids for the teacher 

5) Appropriate .reference materials for the students 

Course recommended for any, student who has successfully completed 
Tntarmadiate f^ p flT ll^tl ^ ^^^^^ ^T^^^" 

or 

any student who demonstrates adequate performance of oral and written_ 
skills as stated in the objectives of Tntermediate S ppniRh T: A Visit 
to Spain . 
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Spariish and Mexican Art 

Objectives of Course - Suggested Content 

The student is able^ From Basic Texti 

MallOj Espanai sfntesis de su 

1) to foil □w conversation^, class dis- clviligacl5n - Scribner^ 
cussion-j "or short lecture in the 

language 

2) to contribute to class discussion 

3) to prepare in and out of class a 
written suTranary or report ^ mth 
access to needed nmterials 

4) ^o identify the following mjor =■ ,^ 
movements in art: prehistoric j 

Romanj Medieval, Renaissance^. 

Pre-'impressionistiCs Cubismj ■ 
Modern 

5) to identify the rnajor movements in'' 
architecture: Grefik^ Romanesque, 
Medieval, (Gothic) Renaissance^ 
Kodarn ' i 

6) to^^Wentify some of the techniques 

involved in painting ' . " . = 

?) to discuss the influences of society 

on painting and. architecture ^ 

S) to identify the following painters! 
El Greco ^ Velazquez ^ Goya^ Picasso^ 
Rivera and Orozco, a few of their 
works 5 and the periods to which they 

belong . . 

9) to identify paintings and architecture ■ 
of the periods studied 
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Spanish and Mexican Art 

Suggested Resources, Materials, Media, Methods,., Activities 

Resources* 

Cumbrea de la civilizaci^fn espaypla * Holt - used for chapters on Greco, 

Velasquez 5 Goya and Picasso 

State Department of Education filmed 

1, Art in the V/estern World - color catalogue #8737j 3 reels (Used for 
Medieval) 

2, Spain in the New World: Colonial Life in Mexico - color^ catalogue #8811 
2 reels used with Chapter XVI 

3, Spanish influence on U, - catalogue #2100 used with Chapter XVI ^ 

4, Vislumbres de Madrid y Toledo - used for Velasquez and Greco 

.5* Goya, Life o f - 2~ reels, catalogue #4658 (use for Chapter Xjail) 
6. Visit tQ^icassQ (Spanish Language), catalogue #4534, 2 reels (Use 

for chapter HCVIII) i 
Official Guide to works of Diego R i vera - Slnalomex Mitorial, 3131 Sur 
67-A, Viaducto Piedad, Mexico Cityl D, F* Mexico 
Slides purchased in museuM ■ , , 
Iberoam^rica = Seribners 

Leer, fablar.y Escribir « Holt^ used for Velaique^, Arte en el Mundo Actual, 
Pan American" Union, Washington, D. C, 2006 = publishers of pamphlets on Art 
in South America - 
Spain, A Histoid in. Art * 

Methods, Activities 

1, The following 'twelve Chapters ehould be studied: I-IV^ VI, XI (in jart)^ 
XIII (in part), XIV, XVI, XIX, EC, mil, XXVIII, HCIX 

2, Conversation is developed through the use of the queetlons at the. end 
of 'the chapters in Espana i Sfntesis de su' civilizacl^n 

3, Topics are also^ provided at chapters' end for writing compositions. 

These can be used for conversation also, 

^ ..... . 
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Spanish and Mexican Art 

Suggeitions for Evaluation 

Ip Aik oral or writtin qua stions or requist an oral or written sumnary 
aftir studanti listen to^ 

a. taped conversation 

b. taped reading or lecture 

c. class discussion 

d* lecture or paragraph read by teacher 
a, lecture or report of classmate 

2* Students should ask relevant questions and mke appropriate conments. 

3. Students are given a paragraph or short selection to read. They then 
answer questions about content, structures^ Idioms, vocabulary ^ style, 

4. Matching fill-in^ or short ansvfer tests 

5, Same as above 

6, Mention color focus ^ chiarroscuro ^ texture 

7* Prehistory - life and mterials 

Greeks = 'religion, mathematics, love of beauty 
"Romans - goyeininent (utilitarian) religion, social classes 
Middle ages ^ religion, feudalisms, invasions . , 
Renaiisance = Roman & Greek government, learning ^ 
Pre-Impressiohism - government, religion 
20th Century - transportation^ industrialisation 

8. Artist Work 

Greco "El Entierro de Conde de Orgas"- Renaissance ' 

Velasquez ^ ''Las Meninas*' = Renaissance 

' Goya '-la Maja Vestida"-- Pre-impressionism 

Picasso ''Guernica'' « 20th century 

Rivera murals - 20th century 

Orosco murals - 20th century 

9, Show pictures and have student identify periods* 
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Spanish Department 
Course Number 374490 Personality in the Hispanic World 

Description of Courses 

A study of the humor ^ passions in love, dsathi and ownership 
which are coiiinon in Spanish-speaking people. 

■ ' ^ 

Administrative Requirements^ 

1) A maximum of 20 students 

2) A tape recorder in the classroom 

3) access to a record pla^^r^ film and* films trip projector, 
language lab and other audio-visual aids 

4) sufficient number of texts 

5) Appropriate recorded tapes for the teachex^ 

Course reeomniended for any student who has successfully completed 
Intermediate Spanish A Visit to Spain 

or 

any student demonstrates adequate performance of oral and written 
skills as stated in the. objectives of Intermediat e Spanish F: A Visit 
to Spain , ^ i. 
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Personality In the Hispanic World 

Qb.iectives of.. Course , 
The student is able^ 

1) to-fellow conversations class dis= 
cussionj or short lecture in Spanish 

2) to contribute to class discursion 

3) to read Spanish easily for Gomprehension 



Suggiited Content 



4) to write in and out of class a written Death - Cuadro Ij 



From Basic Texti 

Galerla Hisplnica ^ McGraw ^ Hill 

'Selections: Huinor Cuadro 1 . 

r ^ Pride — Cuadro 12 
Cuadro 3 only "El Alcfisar m se rinde 
Love - Cuadro 6 

Cuadro 11 ^ 

Cuadro ^9" '^Tres Besos-' ; 



summary or report with acoess to needed 
materials 

5) to give a^ shorty planned talk in Spanish 
on- a chosen topic 

6) to discuss the types of humor used in 
Hispanic writings 

7) to compare His^nia humor ^with American ■ 
humor 

8) = to discuss the ^ride of Spanish^spiaking 

people • ■ 

9) . to describe the passion which the 

' Spanish-5 peaking person has for love 

10) tc discuss the Spanish-speaking person's 
view of death 



Cuadro 14 ''Una Esperanza'' 




Personality in the Hispanic World 



. Suggested Resources, Matcirials^ Kedia, Methsds, Ac tivitieL. 

Resources I ^ ^ ^ 

Teacher^s copy of Galg'n.a Hispinica ' ; /^^ 

rapes for Galeria Hlspgnlca f 
Blank tapes to record student perfornmnces ^ 
3=5 Spanish-English dictionaries < ' ' / ^ 

Generation of '98 Patt and Nosiak is used to supplement huftdr "Creguerras' 
and 1,0 'supplement Love = Carmen Laforet'? snnrt stories. 
Santa Biblla for rites of death _ ' ^ 

Methods j Activities 

1, Read teacher's guide for treatment of ea^th p. rtion oi^ the Cuadro. 

2, The estnictura is listed in contents and reaiflrmed at. back of book, . 
Thpse drills may be used at the discretion of the teacher. 

3. Ejircicios creativos provide sxcellent topics for class discussions. 

4. Conversations based upon stories can t^:* planned ^by 3 or 4 students. 
(Teacher should refer to" Leer, Hablar^ Escribir for. conversation pat- 
terns. ) . ' ■ > _ ^ 

5- Students enjoy acting out the following stories: ^ -Los Tres Cuervos, 
"El Alcazar' ho se rinde-' Sombrero de Tres. Plcos, and= ^'Transito. 

6- Skits can be^presented up-dating some of the stories. 

7; Tapes are useful for pronunciation and intonation or for aural compre 

hension tests* i , 

8, Concentrated prommciation practice is provided by listening to one 
paragraph on tape and attempting to mimic elision and -intonation. 
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Personality in the Hispanic World . , 

Suggestions for Evaluat ion . ^ 

1, Ask oral or written questions or request an oral or written suinTiary afttr 
studinti listen to: 

a, taped conversation " , • 

b. • taped reading or lecturi ■ . ■' 
c* cliss discussion , ' ' . 

d. lecture or paragraph read by teacher 

e. ' lecture or report of clasBmate 

2, Students should ask relevant questians and make appropriate conments. 

3l^tudents are givfn a paragraph or short selection to read. They then 
answer questions about: 

a, content^ . ' ' . 

b, structures ' ^ ' ' 

c, , idioms / ^ ' ^ 

vocabulary , ^ ' 

style = 

k Given te^ct and Spanish^English diotionaiy write on relevant topic. .(Ejercicio 
t:reativos has go'od suggestions) These are graded on use of vocabulaiy and 
stnictures and on expression of ideas t \ , = . 

Refer to Hispania , March 1968, p, 126 . , ' . 

5. Give planned ta-lk which is graded on adequate use of structure, control . 
' of vooabularyj and reasonable, fluency.. ^ ^ . 

6. Mention irony exaggeration - ■ 

7. Relati stories rrom American litsrature which exhibit irony and exaggeration. 



9. 



10, Mention Catholic rites and belief b, 
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Spanish Department . * 

People and F^pfessions of . i 
Course Number 374510 ^ . the Spanish-Speakihg World 



Description of Course: 

A discussion of .the ty^i^ of people who compose the Spanish- 
speaking world. A concentration on those professions which are coniiion. 



Administrative Requirements^ 

1) . A m^imian of 20 students- 

2) A tape recorder in the classroom 

3) Access to a record player, filiTi and filmstrip projector 
and other audio-visual aids 

4) ^ Suf f icif nt number of texts " ( ' 

5) Appropriate recorded tapf| for the teacher 

Course recommended for any student who has successfully completed 
Intermediate Spanish F: A Visit to Spain 

or ^ \ 

any student who demonstrates adequate performance of - oral a^d written 
skills as stated in the objectives of Tntarm^ ji^te Spanish F: A Viait 
to Spain . 
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people and Professioni of the Spanish-^Speaklng World 



ObJectlveB of Course 
Thi student is able: " \ 

1) to fQllow conversation^ class dis- 
cussion, or short lectures in Sj^nish 

2) to contribute to class discussion 

3) to read Spanish easily for comprehinsion 

^ Indian F 

4) to prepare in and out of class a written Cuadro '? 

.summry or report in Spanish with access CuadrQ 1/+ ^'Pancho Villa" 
to needed materials 

Military 
Cuadro 3 
Cuadro S ^ 



Suggested Content 
From Basic Text: 

Qalerra His^nica , McGraw - Hill 

Use the follovrtng: 
Professions ^ 
Cuadro 2 

Cuadro 9 - ''En el fondo del cano. 



■) to give a short, planed talk on a ' 
chosen topic in 'Spanish 

6) to describe the following as found in 
the Spanish^speaking world: Matador, 
rastreador, payador, conquistador, in- 
die 

7) to list reasons for the-^ existenne of 
(rastreador, payador, matador, los pob^ 
res) 

8) ^ to describe influence of Indians on the 

culture of South America 
I ^ 

-9) to discuss the influence of the mili- 
tary on the life in Spanish-speaking 
^ countries 

10) , to list certain superstitions of 

Spanish-speaking people 

11) to describe irifluences of supsrstitions 
on' life 



Superstition 
Cuadro 4 
Cuadro 5 
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People and Professions of the Spanish^Speaking World 



Suggested ResQuree&^, Materials, Media; Methods, Activties 

Resources^ - ■ 

Tapas for Galeria Hisplnica. -. . . ^ 

Teacher's editibn of Galerta Hispanica - ■ . 

Tape of ''Death of Manolete'^ ^ • . 

Record Music of the Bullring ' . ' 

Realia ^f Corrida • ' • . 

Iberoamerica - Scribners . * ' ' ' > 

Imaglnacifn y Fantasia, - ■ " ' ^ , " 

Song - "La Cucaracha" ' / ^ ' 

The movies "Viva Zapata" and "Memories of Pancho Villa" appear on tele- 
Vision or can be rented to^show in class, . 

Pan American Union^ Washington D. C. 2006 - Publishes pamphlets on, the heroes 
Maps of Mexico Central -ahd South America o ^• 

Methods, Activities / ^ 

1. Read teacher's guide for treatment of each portion of the^Cuat^ro. 

2. The estructura is listed in contents and reaffirmed at back of book. 
These drills may be used at the discretion of the teacher* 

3. Ejercicios creativos provide excellent topics, for .class discussions, \ 

4. 'Conversations^ based upon storiea can be planned by 3 or 4 students. 

(Teacher should refer to Leer. Hablar y Escrlbir for conversation 
patterns ■ " ^ 

5. A study can be mde^ of the revolutions in Mexico and South America. 
6*. Students enjoy acting out the following stories: "Los Treg Cuervos," 

"El Alcazar no se rinde," "El Sombrero.de Tres Picos,i and ■ "Trans ito. " 

6. Skits can be presented up-dating some of the stories. - 

7. Tapes are useful for pronunciation and intonation or for aural compre" 
hehsion tests, . ^ 

-8. Concentrated pronunciation practice is provided by listening to one 
paragraph 'on tape and attempting to mimic elision^ and intonation^ = 
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Ptiopio and ProfsssionB of the Spanish-Speaking World. 

Suggestions for Evaluation 



.U Aok oral or written questions or request an oral or written surmnaiy after' 
sludents listen to: ■ . • 

a , i aped oonversation 

b, taped reading or lecture 

r:, class discussion ■ _ ^ " ^ ' " 



2. Btudents should ask relsvant ''questions and maked apprpriate comments, 

3* Students are given a paragraph or short selection to read. They then 
answer questions about: 
a, content ^ 

b* stnj.ctures " ' 

c * idioms - ' ' 

d* vocabulary . 
cu style " , 

4, Given text and Spanish'-Engllsh dictionaiy wrote on relevant topic. (Elercicios 
Creativos haa good suggestions) These are graded .on use" of vocabulary and 
stnicture and on expression of ideas i 
Hefer to tilspania , March 1968, p. 126 

I " ' 
Give planned talk which is graded on adequate use of structurg| control 
of voGabulary, and reasonable fluency. ' 

Matching or short answers ^ ^= 

7. "lention economy and geography of counti-yj communication 

8, Mention econony^ ancestry 



'le-tura or paragraph read by teacher 
lecture or report of classmate 



10. 



Mention beliefs "such as^ existences of devil in a person^ witches^ 
numbers, birds 
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Professional Organisations for 
Forcipi Language Teachers 



AATSP - American Association for Teachers of Spanish 

and Portuguese (National and State); 
quarterly publication| Hispania 



ACTFL ^ American Council on the Teaching of Foreign Dmguagesj 

qiB^tcrly publicationi Foroign Language Aimals^ 

FLAG — Forei^i Language Association of Georgia 

MALTA • Metropolitan Atlanta Language Teachers^ Association 



ML\ 



- Modern Language Associationj 
monthly publicationi PMIA 



SkhUA 



South Atlantic Modern Language Association 
publicationi SAhtLA Journal 



State Publication 



State Aids 
for Forei^ Language Teachers 

Foreign Language Beacon ^ published 
by Borgia State University 



State Foreign 
Language Consultants 



Miss King Trousdale 
Mrs, Caro H-i Feagin 

StMe Department of Bducation 

State Offices 

156 Trinity Avenue 

Atlanta^ Georgia ^ 3O334 

(Phone I 656-2577) 



EKLC 



State FLES 

Spanish Series 



- '^?iva Nuestra Amistad" 
Contactsi 



Sra Yvonne Wri^t 
Mrs, Joyce Goldberg 
ETV Production Center 
1540 Stewart Avenue 
Atlanta^ Georgia Phone: 758-8701 
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UCTTKR SUPPLIES A-L IJACKGRCIIKD 



Forni^n language dopartmonts utilisinE uudio-Iincuai ni^itcrials and mcthodol- 
ofiv can aJoid much' confusion and ill-advised criticism by .ondins an Introductory 
letter to parents v.. i'lr.st-ycar pupils during the oponina wooks ol school. 

Offered here is a Simple of the type of letter, which may bo sent home with 
the student. It may he modified as desirod. 

(Languiige) nepartmcnt 



School Address 
natc ■ 



Dear Parent; 

Wc are dclisihted to welcome your youngster to the study "of one of the most 
cxcitln'^ courses in our curriculum. The foreign language prograjii at _____ 
High School is much improved over what you and I were able to Study back when wo 
were, in school. We read, conjugated^ and^ translated. Your youngster sail hiive 
the opportunity to accbmplish much more than that. 

Today's (:iiinguago) progrfun is made to meet today's needs. 

' High School is proud to be iuiiong those forward looking schools in 

Georgia which liave chanEcd to the now state=rccommended foreign language curric- 
ulunr Wc have -adopted audio-lingual materials and teaching techniques. Our 
objectives are to develop these language skills in this ordcn understanding, 
spcaKing, reading and uTiting. . 

Durine the first year we shall spend well over half of our class time de- 
veloping the first two skills. The purpose is to establish the ncK sound system. 
Our students must learn to pronounce the words and phrases in the second language, 
hot to sav them with English sounds. To accomplish this goal, much practice with . 
careful listening and repetition mil he necessary- En courage your pungstor to 
^ivn his full attention and effort to this drill work because outside of class he 
probably will not have much opportunity to hear good (language). 

Your youngster will actually como home speaking (language) . He 

.should be able to greet vou and make a few comments in' well-pronounced 
(lan<^ua«e) even during the first week. However, don't ask him "What's the word 
for fork-'" or "How^doVu say 'I like steak'". He. can't say what wc have not 
stndied- he can't pull ____ (language) out of the air. He can't learn 
everj^thing at once, and would become frustrated if he could not say what you . 
wanted. Do let hijii use the phrases he has learned. Be enthusiastic and inter= 
estod. Tliis practice speaking at home can help solidify the learning. 

For the first several weeks we shall not give homework from the text. We do 
not want the students to see (language) until the new sound system 

is set If they try to read too early, it would sound like ______ _ ( apcng 

lish" or Frengllsh," etc.)-. Thus homework during this period will take other forms. 
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LFCTTER SUPPLIES A«L BACKGROUND (Continued) 



After about a month your youngster should indeed bring his ^ 
(language) book home each night* He will need to practice saying uLoud his ^ 
assignniantj also he will ^cad the material and learn to wTite it. He should 
spend at least 30 minutes on his lesson each night: a 15-^ninute period in the. 
afternoon or early evening and another IS-minutc period later or in the morning 
before school. Mastering a foreign language takes daily study . 

In cLtss the students vill bo graded on their oral work cvcrj^day and will 
have nunicrous short .quizzes plus regular unit tests. Thus home study will make 
a big difference . It is essential to keep up. If one gets beMnd, he must then 
work twice as hard to catch up. Absences will hurt. The student will have to 
double lus efforts, practice after school in the electronic classroom, and check 
with the teacher on any difficulties. 

By the way, our electronic classroom is a great asset in the study of 

• (language). Your youngster can hear native speakers on the audio 

tapes and use them for a model. Thus the chances arc that (language) 
will be a course in success. 

We hope that your youngster will enjoy our prograjii and will continue his 
study tliroughout high school. Four years of ^ (laniuagc) will be 

necessary to develop proficiency in the langua|c. It is certainly better to have 
four years of only one modern language than two years each of two different modern 
languages. We spent quite a number of years learning Englishj real bilingualism 
will take tijne. However^ your youngster Ls knowledge of a foreign lanraage will 
open up to hijn many .vocational opportunities, as well as an understan.:ing of 
people of another culture, Lct^s make this a fine beginning. 



Teacher ^s Signature 



Principal ^s Signature 

Return this signed to the teacher^ please, 

I have read your letter^ and understand the aims^ and shall encourage 
- (name of student) to prepare his assignments each day* 

Furthei" commGntss 



Parentis Signature 



List of Resources and Materials 

I, Books 

A. Entender Y Hablar (1961, 1968) 
Holt 5 Mnehart and V/inston 

B. Learning Spanish the Modern Way (1963, 19 ) 
McGraW'-Hill Company/ Inc . 

C. Level One (Level IVo) 
Harcourtj Braoe and World 

D. La Famllla Fernfodeg 

Encyclopaedia Britanica (Film and Text) ^ 

All the filjns vdll enrich the Holt dialogs at various 
points. Narrations suppl^^ good reading for beginntrs, 

E. Eapaftol al Dia. Book I 

D. C. Heath Co. . 
A good reference book for cultural materials (in English) 
and pictures , 

■ F. Primera Vista ' , 

Allyn and Bacon 

Traditional text but contains cultural articles in 
Spanish. . 

' ^ 0. Wgrkbook in Spanish , Nassi^ Robert J. (iBt year) 
Amsco School Publications ■ ^ , 

315* Hudson Street - . . ' . 

New York, Y. 10013 

A help to teachers ^ Cultural outlines vdll suggest 
assignments that the students may do in the early 
stages, 

H. Modem Spanish , A Project of the Modern Language Association 
Harcourt, Brace and World (1960, 19 ) 

A very good eource book for teachsri ■ ^ 

I, Successful Devices in Teaahing Spanish , by Charles F. Kirk, Phd, 
J,~Wsston Walch| Publishirs 

Portland^ Maine 04104 

J, Handbook of Foreign language Oecupatlons - ($1.75) 
Regents Publishing Co* 
200 Park Ave* South 
New lork, N. Y; 10003 
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K, Oral Drills In Spanish . 0 ^Connor and Haden 

Houghton^I^afflin 

L, Iberia , James Mchener 

(Excellent excerpt ^^rom Saturday Evening tost, 1963) 

Santa Biblia . /- 

N,' Egpanol - CQntemTOrar>- Spanish ," Robert Lado, Edvmrd Glevritt . 
McGraw-Hill Book Company 

0, Foreign Language Learning . Robert L. Politzer 
Prentice-Hall, Inc, Englewood CliftSs N. J. 

P, The Somids of English and, Spanish , Robert P, Stocbfell^ 
J, Donald Bowen 

^The University of Chicago Press 
II, ivlagagines and NewspaDers . 

A. Current Biography - A weekly publication (in school library) 

B. Holiday 

C. National GeoEraphic ^ 
Newsweek ' , 

E, BlancQ Y Megro - (Excellent) Frensa Espanola, S.A, 
Serrano 61j Madrid, ^ $7.50 year 

F, Time 

G, El Sol 

Hoy Dla ^ Scholastic Publications 

1. AQug Tal ? (Elementary) 

J. Espana Senmnal - Spanish Embassy (Washingtoii, D*C.) 

K, Life (in Spanish) . ■ 

L. Selecclones (Reader's Digest) 

M. Hablemog - 551 Fi^th Ave., New York, N,Y. 1001? 

N. ' Come Books - Dr.. V. C, Haimonds, 211 S, Main St., Mc Allen ^ Texas 

0, Modem Language Association - ^ Washington Square North ^ New. York 
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Hispanla (for Teachers) - AATSP Publication 



Q, Foreign Lang uage An nals 

R, Selective List of Materials - V/ashington 

S. La Lug - National Textbook Corporation^ ^^£1 To^ohy Ave.^^ 
Lincoliiwood , 111, 60646 

T. Foriign language Review = (teachers and ^studenti) 
. 200 Park Ave , ^ South 
New York, Y. 10003 

U, guinto Lingo 

III, Pamphlets 

A. A Career in Foreign Language Teaching : 

Guidesheet for high school and college students 
interested in teaching foreign languages in 
elemintaiy and secondary schools - available from: 
Department of Foreign Languagi?^ NEA 
1201 Sijcteenth Street, N.W. 
VJashington^ D, C. 20036 

B. ^ - ForeiOT Languages and Your Career (0-799-20S) 

Explores career poisibllitias with foreign language. 
This and related pam_phlets available from thi ^ 
Superintiindent of Documents Washington, D.C. 20402 ^ 
or regional office Bureau of Labor Statistics ^ 
U.S. Department of Labor, 1371 Peachtree St . , N,E. 
Atlanta, Ga. 30309 

Ci Publicati-ns about the American Republics - available fromt 
Pan Ainerican Union, 

Washington^ D. C. 20006 , ■ 

IV^ Realia ■ ' 

A, Gessler^s Publishing Co, ' 
131 East 23rd St, 

New York^ N. Y. 10010 

B. Illustrated Aids 

P, 0. Box 16534 . • , 

Portland^ Oregon 97216 

.C. Pan American Union - Sales and Promotion Division 
vWashington^ D, C. 20006. 

D. Spanish Tourist Office 

Miami J flofida . . , : - 



E. (Pen Pals) - See Hlspania , El Cardono Real, Portland^ !4alne CLlOL 
^. J. Wiiton Walch: Publisher 



Some recent bookB on Foreign Languages in the Professional Libra^ry, Atlanta 
Public Schools^ Instructional Services Center, 2^30 Forrest Hill dr..; ^.V;, 

Atlanta teachers may request books by telephone (761-5411, ext , 331) to 
be sent and returned by school mail* 

Secondary Foreign Language Teachers \ ' " " 

407.1173 American Council on Education Iiesources for Lancua.Ee and 
Area Studies, ■. ' 



407 
407 
407 

407 



Brooks. Language and Laneuage Learnln^ --'^5econd edition 
Childers * FQreifin_ Language Techniques . 

College Entrance^ FiXamination Board, Colloquiem on Curricular 
Change. Curricular Changes in the Foreign Languages , 

Grebaniir* Audio Lingual Te chnique s . for Foreign Language 
leachinE 



372.65 Indiana Bulletin. Foreign Language in the Elementary 
School , 

372.65 NEA. Modem Foreign Languages and the Academically Talierited . 

407 Nevf York^'^^y, Modern Languages and Latin ^ Grades 8 - 11 , 

460,7 New York City Foreign Language Revision Program for 
Secondary Schools . ■ 

French (l.^Il ) 

French Level III 

French Level IV ■ ^ 

' Spantah (I, II) 

Spanish Level III, •• 

Spanish Level IV / , 

40? ' ' Parker, The National Interest and Foreign Languages . 
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Back Issues of periodicals be checked v ono we^i^k. 

'Vfill also be sent 'auinmatically on request . 
Porei^^n l^nruare Annals Vvor: March, l^^^^ 
French Review '^j-r;;i^ftr; 1-" 

Hispania ' Xar-h, 1-^^. 

language Arts Nov/:: ;:prini', T^Uy 

Language Learninr May, 1^-. 

Modern Language Journal Jan'*ar.', 1-:, • 



407 ■ 


Southern ^ 
^ Diniensiaji 


Lanruape Conference (Chaia^'ril&r, 
: I^n?::.ars:;Z - . 




407 


Chilriers. 


y:reLrn Lanruare ieacrunr. * 




' 460.7 


Poli ifztv. 


Teaching ^Danish 




4S0.7 


Cambrldr:© 


I'ci.verslty I'ress, The Teaching 


of The Classics. 




:^Lockv/ell 


. The GraniT^lical :-Lructures of 


Sritlish and 




Spanish, 






L,E.:7, TsacherE : 










Teaching Yo\in/ Ftudents English 


as a ForeiFn 


i 








^ • . . ■= - 




TeacJJji.- Yo^n^^ fLuciants Knrlish 


as a Foreign 



u." i:;rik5on. Forest and Mulhausc^r, Foreirn Languages in the 

Llenientan^ School . . 

3"^ff? Dimkel and Fillet. French in. the ElementaT7/ School . 

AO? . Finocchiaro, Teachinr Children ■Foreicn Langua^^es . 

377. c 5 Harter and Allen. A First Spanish HandbQok for Teachers 
in Elementary ScPiools , 

3^^^o5 Harder and Allen. A Second Spanish Handbook for Teachers 
in Elenientary Schools . 

372*65 Indiana Bulletin* ForeiEn lanEuage in the Elementally^ 
■ School . 

377.65- Kesee. Modem Foreign Languages -in the Elementary School . 

372,65 New York City Board of Education. French in the El@mentar>^ 
. Schools " Spanish in the Elementary -Schools ; 



372.65, 



Indiana Dept. of Public Instruction* Foreign ^Language 
.In Elementary Schools. 



Lan^uai?e Testing and Use of Laboratory: 

407*2 Hociang, language laboratories and Language Learning , 

407 Stack, The Language Laboratory and Modem Lancuar^e 

Teaehinc , ' ' ~ ~ 

LOl.t Lado. Lan£!:.tare Testing , 

Parents and Coianselor^s : "' ■ ■ 

407 Huebener. V/hy Johnny Should Learn ForeiCT Lanffu are, 

407 Hughes. Learninir a Nev; Language . 



U.S. Office of Education, Modern ro reien Langu ages and 
Your Child , ^ ^' , ~ ' 



407 Renier, A Jiandbook for Guiding Students^ in Modem Forei 

Languages . 



NOVELS AND SHORT STOhliU- 
FOR SUPPLH-ffiNTARY READING IN npAI.'I.-'li C LA; 



iiatlng number indica';es level of ■difficiilty (t: - -ost dif ficdt ) 

Author and Editor . Rating Tltlg and \'\:\A isher 

Nuiriber 



Neville 


2 








- p 






J=tOpS^ flUDlQ 


0 1 /q 


Rojas 


2 1/2 


VilTa Frenidez 


2 1/2. 


Salas 


2 1,'2 


Bue ro Valle 1 o 


3 








3 


Casona 


3 


Casona 


3 


Garcia 


3 


Ldpe^ Luna 


•3 


Ldpez Rubio 


3 


Martinez Sierra 


3 


Milla 


3 


Moock Bouquet. 


3 


Nali Roxlo 


3 


Usigli 


3 


Usigli 


3 


UJ^a^rin 




Sacks 


3 


Osborne , 


- 3 


Murino and Pub ilia 


/ 3 


Lamb 


• 3. 


Rogers - 


• 3 


Rodriques 


3 


Schade 


■'3 .' 


Casona ■ 


3 1/2. 


Goyt 0 rt ua-Sant 0 s 


3 1/2 



ia ?aiie, Comedia En Tfes Act os . 
Heath, 

":^05 Ohras r^el Hujnorista Ed^ar , 
^^ryden, 

Marta-Y Maria , Odyssey, ^61 
Marcelino pan Y Vino , Oxford, Ul 
Un -Trono Pai^a Cristy, Dodd-^Mead 
^"c^O ^ ^' 

La Uuldad de los Casares , ACC, *51 
Respectable" PubllGQ !", Holt, ^5^ 
Sal Y Pinientar Cuentos, Coplas , 
Refranes , Drydenj ^57 
En la Ardiente Oscuridad , 
Scribnars , ^ 54 ^ 
Hisioria de Una Escalera , 
Dcribners, ^55 

U Barca Sin Pescador , Oxford, ^ 55 
Corna de i\jnor Y Hue rt e , Oxford , * 60 

Dama Pel Alba, Sci-ibners, ^47 
La Zapatera ProdiRlosa , Norton, ^52 
El .-GuachcL Sndth , Heath, ^52 
La Otra Prilla , ACC, *^58 
S;.ij?fo _dj Una" Noche de A.gosto , 
Nortoh" ^ 52 ^ ■ 

Avsnturas en Centro America , 
Honghton, ^51 
Ri^oberto , Heathy ^54 
La Cola De La Slrena , ACC, *57 
Corona de Sombra , ACC^ ^6l 
El Oesticiaador , ^ ACC , . ' 63 
Cuentos de Clarin , Houghton, ''7. 
Cuentos de Hoy- y De Ayer , 
Ronald/ > 56 ' ^ - 

Cuentos Del Mundo Hispanicb , ' 
Ameidcan, '^57 ' \ 
Cuentos Hispano AmerlQanos de 
Ayer y^-De Hoy , Scribners^ ^56 
Cuentos Mlsteriosos ,, Ronald', 
Florilegio. D e Cuentos Espanoles ^ 
Macminan/' ^'T 

The Spirit of C ^ ish- Ajnerica ^ • 
.ACC; ^57' "~ ' 
Trece Relai -r;! Hispanicos , 
Odysteey," ^59 " 

Los Arboles Mueren De Pie , Holt,. ^ 5 
Lluvia Ro.ja , ACC-, 749 ' ' . 



xi 



Ala re on 


4 


El bomDrero Ue iris_ricoB^ 






Holt, ^60 


Anderspn-Imbert 


4 


Fu^a , Ma c im llan , ^ c ^ 


Calvo-Sotelo 


i 

4 


La Muralla ^ AuC^ 


Casona 


4 


Nuestra Natacna, ACC , ^4?' 


Dauiter 


4 


Teatro Hispanoamerj.Qano , Tres 






Piezas j Harcourt^ *65 


Denevi 


4 


Rosaura A I^s Die^, Scribners, 'iC 


Esquenaii Mayo 


■ 4 


Memorias De Un Estudiante 






Soldado, Nortdn, ^54 


Fernades de Ll^ardi 


.4 


El Periquillo Sariento, ACC , 


GoTtortda- Santos . 


4 


Pensativa 


Laforet 


4 ■ 


NADA, Oxford 5 ^58 


Mihura 


4 


Carlotas Odyssey, '63 


Ruiz Iriarte 


/ 4 


Juego De Nmos, Prentice-Hall , 


Sabato 


4 


El Tunel, Macmllans ^65 


Unamimo. 


4 


Dos Novelas Cortas, Ginn, '61. 


Usigli 


■4 


El Nino Y La Niebla 


Edberg 


4 


Cuandros Guatemaltecos ^ 






'Macmlllan^ ^65 


Batchelor 


4 


Cuentos De A^a Y De Alia, 






Houghton , ' 53 


Vasquez 


4 


Cuentos De La America hspanola. 






McKay, ^52 


Brent 


4 


Cuentos Espanoles, Holt^ ^50 


Tatum ' ^ 


It 


Cuentos RecienteB De Espana^ 






Scribners , '60 


Brady = 


4 


Cuentos Y Comedias De Espana, 






Houghton, '52 


Rojas « ^ 


4 


De Cela A' Castillo-Mvarro , 






Prentice-Hall^ '65 


And e r s o n=I jnb e r t 


4 


Los Duendes Determlnistas Y 






Otros Cuentos, Prentice^HaM , '65 


Castillo, Leal and Barr 


4 


Graded Spanish Readers, Alternates 




VI -X, Heaths '61 


Yates and Dalbor 


4 


Imaginacion Y Fantasias Cuentos 






de Las Amf ricas 3 Holt, ^60 


Cardona 


4 


Novelistas Espanoles Ue.Hgy, 






Norton s '59 


Ir^ving 


4 


Piasanes Del Sur, Ronald ^ '-54 


Leeber 


4 ■ 


Perfiles Literarias:., Holt, ^oj 


Grismer 


4 


Persona.iss Del Mundo Hispanlcp, 






'^Ronald^ '61 


Ashburn 


4 


Selected Spanish Short Stories 






of the 19th and 20th Centuries, 


.i ^ . 


i 


Lrowell , ^ p r ■ 


Durin and Alvarez 




Voees EspanTolas de Hoy, 






HarGOurts '65 


Pernandes-Floi es 


4 


Yo Y El Ladron Y Otros Cuaritos, 






Oxford, '57 


Gdlves ' y 


4 i/a 


1MB Dos Vidas Del Pobre Napoleon, 



Scribners 



Martinet Asana 

Sender 
Alpern 



^4 1/2 

4 1/2 

5 



La For I a Po Los Suc^o^^ ^ ■ 
Houghton^ 

Crdnica Del. Alba , AOC, ^(^ 
Teatro HlHpanoimicrlcuno.a 



Blasco-Ibanc:^ 
Cela 

Garcia 

Sender 

Sender 

Vasconcelos 

Denovi 

Shoemaker 

Turk 

Marqucrlc 

Algeria 

A^orin 

Asuela 

Beltran Nuhc^ 
Buero Vallcjo 
Delibes 
Oallegos 

Loveira y Chirino 
Peres Cfaldos 
Arratia 

Alegria 

Anders on-limber t 



5 

5 
5 
5 
5 
5 
S 
5 

5 

5 

6 

6 



6 
6 
6 
6 
/6 
6 
6 
6 



Odyssey, » 50 ' 
= Sanchez; Los dorcchos de la ' 
ya.lud 

Kichclbaiuiu nivorcio nupciaL 
Alyina^ La marca del fucgo 
Mooclu La ricrpiontc 

La Barraca , Helt^ »60 

L£i Fainilia l^c Pascual Duarto , ' 

ACC^~^6l 

Mariana Picnda , Heathy »60 
Jiibileo En Zocalo , ACC^ *64 
Mosen Mlllan , Heathy ^64 
UliseB "Criollo, Heath, *60 
Ceremonla Secreta Y Otros 
Cuentos ^ Macmillan^ '65 
Cuontos De La J oven Generacion ^ 
Holt, '59 

Cucntos ¥ Cemcdias De Ajnerica ^ 
Houghton^ * SO 

Novelas Para LeBr En Un Viaje% 

Scribncrj ^63 , . ; 

El Mundo Eg Ancho- Y Ajcno , 
.AGO, H5 ' 

Dos Comedias Dc Aaorin 
Comedia dol arte 
Old, Spain . 

Los Dg Abjo , ACC^ ^65 

Rajs India ; Odyssey^ ^61 

Las Mehinas , Scribncrs'^ MpJ 

m Gamin 0 , VHoit^ '6X) 

Dona .Barbara , ACC, »42 

Gencralea Y Doctores ^ ^ Oxford^ '65 

El Amigo Man^o , Oxford^ '63 

Dies Cuentos Hlspanoajnerlcanos ^ 

Oxford" » 58 

Novelistas Contemporaneos 

His panoajnericanos g Heathj '64 ' 

Velnte Cuentos EspanQlss Del Siglo 

kcc, '61 ' * 
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Foreign Language Films 

Refer to State and City catalogs ^ Foreign Language and Geography Sections 

1. "Why Study Foreign Languages^" by Frank Grit tner 

Slides and tapej available in Aclanta Audiovisual Department 

2. Cuba and the Carribean - P-972.9 

S3 frame filjnstrip ' " 

3, The Big Throe of Latin Ajricrica P-980 

^ 56 frdme Filjnstrip CArgentina^ Brazil^ Chile) 

4, Now Currents ^ for Latin America P-980i03= 

5^* frame films tripl (politics) - - 

ir 

M Noi^hbors ^ _ 

5* South America 9I8 

20 min* sound color ^62 ^ 

6. BrasiU 9I8.IB 

20 mi^. sound color ^61 ' ' ^ 

7* Argentina 918/2 ^ 

16 min* sound color *6l 

8. Cliile 9183GC i ^ 

15 min. sound color ^61 

9- Peru 918*5 . 

17 min. sound color ^61 

10. Colombia 918.6 \ ' 

18 min* sound color '61 

'.=^ = 

11, Venezuela 918,7 

16 min, sound color '61 



12. Bolivia - Land in the Sky P-918.4B 
39 frame filmstrip^ color '57 

13. The Amazon ^ Life along the river in Peru 91S.SA 
17 mirii sound color '61 

14. Life in Peru P-9I8.5L 

37 frame color filmstrip' S7 



.16. Peru - Land of the Incas P«^918,5PL 
39 frame color strip '57 . 

17. Colombia - Pioples and Occupations P-918,6lCP 
35 frame color '57 (econ.) 

IS, Colombia ^ Gateway to S, P-019.6lCa 
34 frame color '57 (geog.O ■■ 

19. Cities of Colombia P/918.6iC 

38 frame color '57 (hist.) ' , 

20.. Ecusdor - Land of the equator P,91S.66EL / 
37 frame color '57 

fel. - Venezuela - Und of Progress P.918,7L . 
^ 37 frame color '57 (gaog.) 

22, 'Venezuela - Cradla of Liberty P, 918. 70 

33 frame color '57 (econ,) 

23. Spain: ^Introductory Kit K-914,6 

79 frame color stripj record^ study guide' '60 

2L. Throw that Bull 467.972 

9 mln, sound bullfighting '53 TT ^ ^ 

25. ' The Spahish-SpeaMng World 460, S 
11 sound (hist. ) '41 

26* ' Spanish: Introducing the Language 460.4224 
. 11 sound '62 



Cpirinunlty Resourqes 

^ ■ ■ 

1. mdrid 1800 ^Broad^^iew ■ Plaza (store - realia) 

2. El Mexicano - Peachtree Street (restaurant) 

3. El'Palaclo de Mexica - Ponce de Leon Ave. (rastaurant) 
L. anconcito Latino piedinont (store - Comestibles). 

,5. V/orld Bazaar -'Lenox Square (s^ore - realia) 

6. Roxy^s Delicatessen ^ 

7. Irrmaculate Conception Church - Spanish Services 

8. First Baptist Church ^ Spanish services 
9* Six Flags - Spanish restaurant 

10, Artimes - 6th Street (store - comestibles) 



